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Introduction

In the Oxford Public School District, emmbrace the future with dedication and commitment, working in partnership
with our community to ensure student achievement through excellence in teaching and learning in a safe and secu
environment. Our goal is to educate, prepare, and inspire all stisdereach their full potential as lifelong learners,
responsible thinkers, and productive contributors to our global society.

Excellent schools begin with great school leaders and teachers. When teachers succeed, students succeed. The
importance of higly-skilled educators is beyond dispute as a strong body of evidence now confirms what parents,
students, teachers, and administrators have long known: effective teachers are among the most importantesaiool
factor in student learning, and effectiveddership is an essential component of any successful school.

Education evaluation is pivotal to the improvement of individual and collective practice, hence ensuring student lea
as the focus of all Oxford Public School educators. Such evaluaténigy professional strengths as well as areas of
need, thus informing distrietvide professional development practices. Used in this way -tighity evaluations will
provide opportunities for educator reflection and greater educator and administrtoountability.

The Oxford School District evaluation model was created by a team of educators, administrators, and union
representation in order to clearly define effective practices as well as promote collaboration and shared ownership
professionabrowth.

¢KS LINAYEFENE 3J2Ff 2F hET2NRQ#hat Sddaedrs an@adiSs@atofs gubvidd ghy  LJf
education that develops 2ticentury learners who are prepared for success in college, career, and life.

As provided in subsection (a) of Sec. 10151b (C.G.S.), as amended by PA. 13-245, the

superintendent ofeach local or regional board of education shall annually evaluate or cause to be

evaluatedeachteacher.For the purposesof this document, the term O O A A Aefeds @dany teacher
servingin a positionrequiringteachercertification within a district, but not requiringa092certification.

Furthermorethe superintendentof eachlocal or regionalboard of educationshallannuallyevaluateor

causedo beevaluatedeachadministratorwhoservesin arole requiringa 092 certification, in accordance
with the requirementsof ConnecticutGeneralStatutes.

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning
P.0.Box2219 Hartford,Connecticu66145 | HOTLINES60-7136868 | sde.seed@ct.gov
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DESIGNPRINCIPLES

Purposeand Rationale

When teachers succeed,students succeed.Researchhas proven that no schoollevel factor matters
moreto O O O A Autcéséh@n high-quality teachersandeffectiveleaders. To support our teachersand
administrators, we need to clearly define excellent practice and results, give accurate, useful
information about A A O A A &rengt@sdand development areas and provide opportunities for

~ A s o~ o~ A =

support model is to fairly and accuratelyevaluateperformanceandto help eacheducatorstrengthen
his/herpracticeto improvestudentlearning.

Core Design Principles

The following principlesguidedthe designof the teacherand administrator evaluation models,
developedin partnershipwith EducationFirstandNew Leaders:

1 Considemultiple standardsbasedmeasuref performance;
Emphasizgrowthovertime;
Promoteboth professionajudgmentand consistency;
Fosterdialogueabout studentlearning;
Encouragealignedprofessionalearning,coachingandfeedbackto supportgrowth; and

= =4 -4 -4 -1

Ensurefeasibility of implementation.

Considermultiple, standards-basedmeasuresof performance

An evaluationand support systemthat usesmultiple sourcesof information and evidence resultsin a

fair, accurate,and comprehensivepicture of an A A O A Apérfoménde The new model defines four

componentsof teachereffectivenessstudentgrowth anddevelopment(45*), teacher performanceand

practice(40”), parentfeedback(10%) and wholeschoolstudent learningindicatorsor student feedback
(5%). The model defines four components of administrator effectiveness:multiple student learning
indicators (45%), leadership practice (40%), stakeholder feedback (10%) and teacher effectiveness
outcomes(5”).

The four components of the Oxford School District evaluation plan is grounded in resbassul
OOAT AAOAO &£ O AAOAAOT O AEEAAOGEOAT AOGOh #1111 11 #1
The Connecticut Common Core of Teaching (CCT); the Com@are of Leading (CCL)Connecticut
School LeadershipStandards;the Connecticut FrameworkK-12 CurricularGoals andStandards;the
Smarter BalancedAssessments and locally-developedcurriculumstandards.

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning i |
P.0.Box2219 Hartford,Connecticu66145 | HOTLINES60-7136868 | sde.seed@ct.gov ﬁ
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Emphasizegrowth overtime

TheevaluationofanA A O A Aéfor@adnc@shouldconsidethis/herimprovementfrom an establishedstarting point.
All teachers should aspieattain high levelsof performance The model, however, encourageseducatorsto pay
attention to continually improving their practice. The goat setting processin this model encouragesa cycle of
continuousmprovementovertime.

Promote both professionaljudgment and consistency

Assessingan A A O A ApbofeSidralpractice requiresevaluatorsto constantlyuse their professional
judgment. No rubric or formula, howeverdetailed, can captureall of the nuancesof how teachersand
leadersinteract with one another and with students. Synthesizingmultiple sourcesof information into

performanceratingsis inherently more accuratethan checklistsor numericalaverages.

Fosterdialogue about student learning

TheOxford School District evaluation plasdesignedio showthat of equalimportanceto getting better
resultsis the professionalconversationbetweenan educatorand his/hersupervisor Thedialoguein the
modeloccursmorefrequentlyandfocusesonwhat studentsare learningandwhat administratorscando
to supportteachingandlearning.

Encouragealigned professionallearning, coachingand feedbackto support growth

Novice and veteran educators alike deserve detailed, constructive feedback and professional

developmenttailored to the individual needsof their classroomsand students. The Oxford School
District evaluation plapromotesa sharedlanguageof excellenceto which professionaldevelopment,

coaching,andfeedbackcanalignto improvepractice.

Ensurefeasibility of implementation

Launchingthe SEEDmodel will require hard work. Throughout each district, educatorswill need to
develop new skills and to think differently about how they manage and prioritize their time and
resources.Sensitiveto the tremendousresponsibilitiesand limited resourceghat administratorshave,
the modelisalignedwith otherresponsibilities(e.g.,writing aschoolimprovementplan)andemphasizes
the needfor evaluatorsto build important skillsin setting goals,observingpractice andorovidinghigh-
quality feedback. The model aims to balance high expectations with flexibility for the time and
capacityconsiderationswithin districts.

Improving student achievementsits at the center of the work for all educators.The SEED model

recognizeghat studentlearning isasharedresponsibilitybetween teachers,administratorsanddistrict

leaders Whenteachersand administratorsdevelopgoalsand objectivesin a way that supportsoverall
school improvement, opportunities for successhaveno boundaries. Thereforeby design,the SEED
modelcreatesarelationshipbetween componentratingsfor teachersand administratorsasdepictedin

the diagrambelow.

;}E

’
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Administrator:: Teacher
FinalSummative Final Summative
Rating Rating

OutcomeRating 50"

5y

Teacher
Effectiveness
Outcomes

45%

Multiple Student
Learning
Indicators

PracticeRating 50"

40%

Observations
of Performance
& Practice

10%

Stakeholder
Feedback

Thesepercentagesare
derivedfrom the same
set of data

Thesepercentages
may be derived from
the sameset of data

Surveydata gathered
from the same
stakeholder groups
should be gathered
viaasingle survey,
whenpossible

OutcomeRating 50

45%

Student
Growth and
Development

Bos
Whole-School
Student Learning
Indicators or
Student Feedback

PracticeRating 50"

40

Observations
of Performance
& Practice

10

Peeror Parent
Feedbadk
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For clarity, seethe examplebelow to illustrate how administratorsreceivea final summeaive rating for
TeacherEffectivenessOutcomes (5%) as derivedfrom O A A A Bglredgaté final summativerating for
StudentGrowthand Development (48):

Example:

Administrator TeacherFinal Summative Rating

Final Summative Rating (5%) (45%)
TeacherEffectivenessOutcomes | Student Growth and Development

the aggregatefinal
summativerating for StudentGrowth
andDevelopment(45”) for greaterthan
60 of staff is proficient (3).

Theadministratorreceivesafinal
summativerating of proficient (3)for
TeachelEffectivenes®©utcomes(5%) E A&

Seethe examplebelow to illustrate how teachers receive a final summative ratifay Whole-School
Student Learning Indicator as derived from an AA | ET E Ofind dubhinddideating for Multiple
StudentLearningindicators(45%):

Example:

Administrator FinalSummative | TeacherFinal Summative Rating
Rating (45%) (5%)

Multiple Student Learning Whole-School Student Learning
Indicators Indicators

If the administratorreceivesafinal Teacherevaluatedoy that

summativerating of proficient (3)for administratorreceiveafinal
Multiple StudentLearningindicators summativerating of proficient (3)for
45)OE AT 8 the Whole-SchoolStudentLearning

Indicator(5®) rating.

TeacherEvaluationand Support

The CSDEdesignedmodel for the evaluationand support of teachersin Connecticutis based on the
ConnecticutGuidelinesfor EducatorEvaluation(CoreRequirements)developedby a diversegroup of
educatorsin June2012and baseduponbestpracticeresearchfrom around the country. Thecontentsof
in consultationwith the Performanceand Evaludaion AdvisoryCommittee (PEAC)and the State Board
of Education(SBE),may continueto refine the toolsprovided inthis documentfor clarity and easeof
use.

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning i
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The SEEDmodel for teacher evaluation and support includes specific guidance for
the four components of teacherevaluation’:

T TeachePerformanceandPracticg(40") TeacherPracticeRelated Indicators

1 ParentFeedbacK10®) ]

1 StudentGrowthandDevelopment(45*) ]

1 EitherWhole-SchoolStudentLearningor Student OutcomesRelatedIndicators
StudentFeedback5”)

Additional Requirementsfor Educator Evaluation and Support Plans

In addition, this documentincludesO 0 | Hdr Dighrict # 1 T O E A AdassisHlistiicd Professional
Development and Evaluation Committees (PDEC)in developing processesor enhancingexisting
processesiecessaryor ongoingdevelopmentandsupportof teachersin the following areas:

EvaluatorTrainingand Monitoring
Evaluatiorrinformed Professionalearning

Improvementand RemediationPlans

= =4 -4 -

CareerDevelopmentand Growth

"PLEASENOTE:Inelectingto implementthe SEEDmodel, yourdistrictisexpectedto implement the four

componentsof evaluationand support,aswell asthe additionalrequirementsoutlined above,with fidelity

as outlined in this handbook. In responseto requestsfrom districts for further clarification on these
requirements,we have provided O 0 I Hdr ®101 O E A At©® ds€sE districts and their PDECin plan

development. In addition, evaluatorsof teachersare expectedto participate in the multi-day CSDE
sponsoredraining asdescribedwithin this document.

Any variationfrom the componentsof teacherevaluationand supportaswritten within thisdocument
is no longer the SEEDmodel and would be considereda O A E @OR0FAN GevilBafiah and support
plan. Districts are requiredto submit an educatorevaluationand supportplanannuallyto the CSDE.

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning &,
P.0.Box2219 Hartford,Connecticu66145 | HOTLINES60-7136868 | sde.seed@ct.gov
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TeacherEvaluation Overview

TeacherEvaluationand Support Framework

The evaluation and support system consists of multiple measuresto paint an accurate and
comprehensivepicture of teacher performance. All teacherswill be evaluatedin four components,
groupedinto two typesof major categoriesTeacherPracticeand StudentOutcomes.

1. TeacherPractice Related Indicators: An evaluationof the coreinstructionalpracticesand
skillsthat positivelyaffect studentlearning.Thiscategoryis comprisedof two components:

(a) Observation of TeacherPerformance and Practice (40%) as defined within the CCT
Rubridor Effective Teaching014 whicharticulatesfour domainsandtwelveindicators
of teacherpractice

(b) Parent Feedback(10”) onteacherpracticethrough surveys

2.Student Outcomes Related Indicators: An evaluation of O A A A EdhidbDtins to
student academicprogressat the schooland classroomlevel. Thereis alsoan option in
this categoryto includestudentfeedback Thisareais comprisedof two components:

(a)Student Growth and Development (45%) as determined by the O A A A Bthderd O
Learning Objectives (SLOs) and associated Indicators of Academic Growth and
Development(IAGDs)

(b)Whole-School Measuresof Student Learning as determined by aggregate student
learningindicatorsor StudentFeedback’5”)

Scoredrom eachof the four componentswill be combinedto producea summativeperformancerating
designation of Exemplary Proficient Developingor Below Standard The performancelevelsare
definedas:

1 Exemplaryz Substantiallyexceedingndicatorsof performance
1 Proficientiz Meetingindicatorsofperformance
1 DevelopinggMeetingsomeindicatorsof performancebutnotothers
1 BelowStandardz Not meeting indicatorsof performance
Student Growth
andDevelopment
A5
Whole-School
Peer Student Learning
R 100 leacher -
Parent Rﬁﬂﬂg Student Feedback
Feedback

Observationof Teacher
Performanceand Practice

40

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning
P.0.Box2219 Hartford,Connecticu66145 | HOTLINES60-7136868 | sde.seed@ct.gov

14



mailto:sde.seed@ct.gov

Processand Timeline

The annuakvaluationprocess between a teacher and evaluator(principal ordesignee)s anchoredby
three conferenceswhich guide the processat the beginning,middle and end of the year. The purpose
of these conversationsis to clarify expectationsfor the evaluation process, provide comprehensive
feedbackto each teacheron his/herperformance, set developmentgoals and identify development
opportunities. Theseconversationsare collaborativeandrequirereflectionandpreparationby both the
evaluatorandthe teacherin orderto be productiveandmeaningful.

GoalSetting & Planning Mid-YearCheckin End-of-Year Review

nOrientation
on process nReview n Teacher

~Teacher 9061}|S and Self-assessment
' erformance )
reflection and p »Scoring

nMid-year n End—fof—year
conference conterence

goal-setting to date

nGoalsetting
andplan
development

By November 15 January/February By June30

“If statetest datamay havea significantmpact ora finalrating, afinal rating maybe revisethy Septembef5when
state test data are available.

GOAL-SETTINGANDPLANNING:

Timeframe: Target isOctober 15,
Must be completed by November 15

1. Orientation on Procesg Tobeginthe evaluationprocessgvaluatorsmeetwith teachers,ina
grouporindividually to discusghe evaluationprocessandtheir rolesandresponsibiliies within it.
Inthis meeting, they will discussany schoolor district priorities that should be reflectedin
teacherpracticefocusareasand StudentLearningObjectives(SLOs)and theywill committo set
time asidefor the typesof collaborationrequiredby the evaluation andsupportprocess.

2. Teacher Reflection and GoalSetting z The teacher examines student data, prior year
evaluationand surveyresults,and the CCTRubricfor EffectiveTeaching2014to draft a proposed
performanceand practicefocus area,a parent feedbackgoal, one SLOand a student feedback
goal(if required)for the schoolyear.Theteachermay collaboratein grade-levelor subjectmatter
teamsto supportthe goalsetting process.

3. GoalSetting Conferencez The evaluatorand teachermeet to discussshe OA A A grd 08 O

osedfocusarea,goalsandobjectivesin orderto arriveat mutual agreementaboutthem. The

eache"i collecztsa%wdenceabout his/her practice and the evaluator collects evidence about

the O A A A praetiegiaupportthe review. Theevaluatormay requestrevisionsto the

%ropos_edfocusarea(s)goa sandobijectivesif they do not meetapprovalcriteria. The CT
uidelines for Educator Evaluatréquirethat each teacher and his or her evaluator must

mutually agreeon the goals and indjcators of academic growth and developmentélAGDs).

Thereforeapprovalserves as a confirmation thautual agreementhas been reached.

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning i
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MID-Y EARCHECK-IN:

Timeframe: Januaryand February

1. Reflectionand Preparation z Theteacherand evaluatorcollect and reflect on evidence
to dateaboutthe O A A A gradciiz@a studentlearningin preparationfor the checkin.

2. Mid-YearConferencez Theevaluatorandteachercompleteat leastonemid-yearcheckin
conferenceduring which they reviewevidencerelated to the teacherpracticefocusarea
and progresstowards SLOsand other goals. The mid-year conferenceis an important
pointinthe yearfor addressingconcernsandreviewingresultsfor the first half of the year.
Evaluatorsmay deliver mid-year formative information on indicators of the evaluation
framework for which evidencehasbeengatheredand analyzed.If needed,teachersand
evaluatorscan mutually agreeto revisionson the strategiesor approachesusedand/or
mid-year adjustment of SLOsto accommodate changes (e.g., student populations,
assignment).Thewlsodiscussactionsthat the teachercantakeandsupportsthe evaluator
can provide to promote teacher growth in his/her focus area. A Mid-Year Conference
DiscussionGuideisavailableto assistevaluatorsin conductingthe conference.

END-OFRYEARSUMMATIVE REVIEW:.

Timeframe: May and June; must be completed by June30

1. TeacherSelf-Assessmentz The teacherreviewsall information and data collected dur-
ing the year and completes a selfassessmentfor review by the evaluator. This self
assessmenmay focusspecificallyon the areasfor developmentestablishedin the Goat
SettingConference.

2. Endof-Year Conferencé z The evaluatorand the teacher meet to discussall evidence
collected to date and to discusscomponent ratings. Following the conference, the
evaluatorassignsa summativerating and generatesa summaryreport of the evaluation
beforethe endof the schoolyearandbefore June3(.

3. Scoring* z The evaluatorreviewssubmitted evidence,self-assessmentgand observation
dataandusesthem to generatecomponentratings.Thecomponentratingsarecombined
to calculatescoresfor TeacherPracticeRelatedindicatorsand StudentOutcomesRelated
Indicators. Thesescoresgenerate the final, summativerating. After all data, including
state test data, are available the evaluatormay adjustthe summativerating if the state
test data would significantly changethe StudentRelatedIndicatorsfinal rating. Such
revisionsshouldtake placeassoonasstate test data are availableand before September

15.
*Order of steps #2 and #3 has changed.

2 Thedistrict superintendentshallreportthe statusofteacher evaluation® the localorregional boardf education orr beforeJunel,
eachyear. Not later than June 30, of eachyear, eachsuperintendenshall reportto the Commissioneof Educationthe status of the
implementation of teacher evaluations, including the frequerayabfations, aggregate evaluation ratings, the number of teachers who
have not been evaluatezhd other requirements as determined byG88E.
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ComplementaryObservers

The primary evaluator for most teachers will be the school principal assistant pringal, or
department chairwho will be responsiblefor the overall evaluation process,including assigning
summative ratings. Some districts may also decide to use complementary observersto assistthe
primary evaluator.Complementaryobserversarecertified educators who have been determined by the
school district to be instructional leaders that hageecific content knowledge. Complementary
observeranustbefully trained asevaluatorsin orderto be authorizedto serveinthisrole.

Complementaryobserversmay assistprimary evaluatorsby conducting observations,including pre-

and post-conferences, collecting additional evidence, reviewing SLOs and providing additional

feedback and/or assisting with the development, implementation, and evaluabiohmprovement and
Remediation PlanA complementaryobservershouldsharehis/herfeedbackwith the primaryevaluator
asit iscollectedandsharedwith teachers.

Primary evaluatorswill have sole responsibility for assigningfinal summative ratings. Both primary
evaluators and complementary observers must demonstrate proficiency in condustaxgdardsbased
observations.

Ensuring Fairness anéccuracy:EvaluatorTraining,
Monitoring and Auditing

All evaluators, including complementary observers,are required to complete extensivetraining on
the SEEDevaluationand support model. The purposeof training is to provide educatorswho evaluate
instruction with the tools that will result in evidencebasedclass room observations; professional
learning opportunities tied to evaluationfeedback and improvedstudentperformance.

The CSDEwiIll providedistrictswith training opportunitiesto supportdistrict administrators, evaluators
andteachersinimplementingthe modelacrossheir schools Districtscanadapt andbuild onthesetools
to provide comprehensivetraining and support to their schoolsand to ensurethat evaluatorsare
proficientin conductingteacherevaluations.

Schooldistricts who have adopted the SEEDmodel are expectedto engagein the CSDEsponsored
multi -day training. Thiscomprehensivetraining will give evaluatorsthe opportunity to:

1 Understandthe natureof learningfor studentsandeducatorsandits relationto
the prioritiesof the CCTRubridor Effectiveleachin2014

1 Establishacommonlanguagethat promotesprofessionalismanda culturefor
learning throughthe lensof the CCTRubridor EffectivelTeachin@2014

1 Understandhow coachingconversationsupportgrowth-producingfeedback;

1 Establishinter-rater reliability through calibrationsof observer
interpretationsof evidenceandjudgmentsof teachingpractice;and

9 Collaboratewith colleaguego deepenunderstandingof the content.
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Participants in the training will have opportunities to interact with colleagues
and engagein practice and proficiency exercisesto:

1 Deepen understandingf the evaluationcriteria;

1 Defineproficientteaching;

1 Collectsortandanalyzeevidenceacrosscontinuumofperformance;
1 Engagenprofessionatonversationgndcoachingscenariosand

1 Determineafinalsummativeratingacrossnultipleindicators.

Completionof the multi-day training and demonstration of proficiency using establishedcriteria
enablesevaluatorsto beginto engagein the evaluationandsupportprocess.

PLEASENOTE:Schooldistricts who have a locally-developedevaluation and support plan canalso
chooseto participatein the CSDEsponsoredraining opportunitiesfor evaluatorshoweverif training
opportunitiesare internally-developedr contractedwith a reputablevendor,the following are points for
consideration:

Points for District Consideration:

FDevelopmentor selection of arvaluationframework/rubric to measure
andprovidefeedbackonteacherperformanceandpractice

Eldentification of criteriafor demonstratingproficiencyasanevaluator
EProvision of ongoing calibration activities
EDeterminationof training andfrequencyfor proficiencystatusrenewal

At the requestof a district or employee,the CSDEor a third-party entity approvedby the CSDEwill
auditthe evaluationcomponentsthat arecombinedto determineanE T A E O stifr@afivieratibgin the
eventthat suchcomponentsaresignificantlydissimilar(i.e.,include both exemplaryand belowstandard
ratings) ratingsn different components.Inthesecases,the CSDE oa third-party entity will determine
a final summativeating.

Additionally, there is an annualaudit of evaluations O 4 E$8DEor athird-party designaed by the CSDE
will audit ratings of exemplaryand belowstandardto validate suchexenplary or belowstandardratings

by selectingten districts at random annuallyand reviewing evaluationevidencefilesfor aminimum of

two educatorsrated exemplaryand two educators rated belowstandardin those districts selectedat

random, includingat least one classroomteacherrated exemplaryand at leastoneteacherrated below

standardperdistrict O A T A AC»AnBctioditGuidelines for Educator Evaluation 2.8 (3)]

Supportand Development

Evaluationalonecannothopeto improveteacherpracticeand studentlearning.However,when paired
with effective, relevant and timely support, the evaluation processhas the potentialto help move
teachersalongthe pathto exemplarypractice.
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Evaluation-Informed ProfessionalLearning

Student successdepends on effective teaching, learning and leadership. The CSDE vision for
professionallearningis that eachand everyConnecticuteducatorengagesin continuouslearningevery
day to increase professional effectiveness, resulting in positive outcomes for all students. For
planned, well supported, standardsbased, continuous professional learning focused on improving
studentoutcomes.

evaluatorsall teacherswill identify professional learningieedsthat supporttheir goaland objectives.
Teachers will be provided a form to indicate their professional learning needs. The form will be
submitted to the building administrator on of building based professional development. The Oxford
Professional Development and Evaluation (PDEC) will crafigssional development opportunities
from a k12 perspectiveTheidentified needswill serveasthe foundationfor ongoingconversaions
aboutthe O A A A prdciizé addmpacton studentoutcomes The professionalearning opportunities
identified for eachteachershouldbe basedon the individualstrengthsand needgshat areidentified
through the evaluationprocessThe processmay alsorevealareasof commonneedamongteachers,
which canthen be targeted with schoolwide or district- wide professionalearningopportunities.

Points for District Consideration:

#1171 AAOEAOOSO $AEETEOETT &I O 001 ZAOOEI T Al , AAOI
ensures all educators have equitable access throughout their career contitmustevant, individual

and collaborative opportunities to enhance their practice so that all student advance towards positive
academic and noracademic outcomesSchoolghat align professionalearningto studentcurriculum
standards practicedata and performancegoalsat the individual team, schoolanddistrict levels,are

more likelyto improvestudentlearning.Bestpracticesinclude:

1 Creating learning communities committed to continuous improvement, collective
responsibility,accountabilityandgoalalignment;

9 Prioritizing, monitoring, and coordinating resources tied to goals /objectivesandence
basedfeedbackprovidedaspart of the evaluationprocess;

1 Aligning jobembedded professional learning with school and district goals pmarities,
curriculumandassessments.

Another key component of successsthe development of leadership capacity in these
alignment and coherenceefforts.

Thisisaccomplishedby:

1 Developingwell-supportedand effective coachesteacherleaders,and principalswho are
strategicallyselectedbasedon validindicatorsof effectivenessempoweredto supportand
monitor teacherlearning;andprovidemeaningful,evidencebased, actionablefeedbackthat
supportsO A A A eeffe@ién@ndanalysisof their practice.

1 Creating structures and systems that enable teams of educators to engggb-in
embeddedprofessionalearningon anongoingbasis.

#1171 AAOEAOOBO 30AT AAOAO A1 O 001 £ZAOOET T Al herdd AOT |
when released.
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Improvement and RemediationPlans

IfaO A A A gedbnGadceis rated asdevelopingr belowstandard or an issue/concern arises signals
the needfor focusedsupportanddevelopment.Districtsmustdevelopasystem tosupportteachersnot
meeting the proficiency standard. Improvement and remediation plans should be devebpedin
consultationwith the teacherandhis/herexclusivebargainingrepresentative(if the teacher chooses)nd
be differentiated by the level of identified need and/or stage of development. Improvement and
remediation plans must:

1

Identify resources, support and other strategies to be provided to address
documented deficiencies.

Indicate a timeline for implementing such resources, support and other
strategies, in the course of the same Bgol year as the plan is issuedf at
the end of the year, then it continues into the next school year.

Include indicators of success includingsammative rating of accomplished
or better at the conclusion of themprovement and remediation plan

In the event a teacher accomplishes his/her goal, prior to the end date,
he/she resumes standard evaluation process.

In the event a teacher does not accqhish his/her goal, he /she will
continue with the next level of support.

Levels of Support:(See form Appendix 2)

1. Structured Support Plan: An educatorwould receivestructuredsupportwhenan area(s)
of concernisidentified during the schoolyear.Thissupportisintendedto provideshort-
term assistanceo addressaconcerninits earlystage. The Improvement and Remediation
Plan form will be completed and signed with mutual agreement. Shenn timeframe is
considered to be 380 schooldays withspecific benchmarks agreed upon with evaluator
and teacher/administratorlf the teacher is not successful in structured support he/she will
move on to a special assistance plan.

2.SpecialAssistance PlanAn educatorwould receivespecialassistancevhen he/she
earnsan overallperformancerating of developingr belowstandardand/orhasreceived
structured support. An educator may also receive specialassistancef he/shedoes not
meet the goal(s)of the structuredsupportplan.Thissupportisintendedto assistan
educatorwho ishavingdifficulty consistentlydemonstratingproficiency. The
Improvement and Remediation Plan form will be completed and signed with mutual
agreement. The Special Assistance Plan is considered to be an additie68lsgbool
day timeframe including: weekly consultation with evaluator, teacher will provide
documents with indicators of growth, and informal classroom observatidhthe teacher
is not successful on the special assistance plan, he/she will move onto an intensive
supervision plan.

3. Intensive Assistance PlanAn educatorwould receiveintensiveassistancevhen he/she
does not meet the goal(s)of the specialassistanceplan. Thissupportis intended to
build the staffi A1 A Adrnpeadency The Improvement andRemediation Plan form will
be completed and signed with mutual agreemeiiihe Intensive Assistance Plan is
considered an additional 360 schooldays. The following supports will be considered
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focused professional development, collegial and administratigsistance, increased
supervisory observations and feedback, and /or special resources and strategies aligned
to the improvement outcomeslf the teacher is not successful on intensive supervision,
he/she will be referred to the superintendent/possibéerhination. (see page 93)

Points for District Consideration:
Well-articulated Improvement and Remediation Plans:

1 Clearly identify targeted supports, in consultation with tteacher,which mayinclude
specializegrofessionadevelopment,collegialandadministrative assistanceincreased
supervisoryobservationsandfeedback,and/orspecialresourcesandstrategiesalignedto
the improvementoutcomes.

1 Clearlydelineategoalslinkedto specificindicatorsand domainswithin the observationof
practiceframework/rubricthat specifyexactlywhatthe teachermustdemonstrateatthe
conclusiorof the Improvementand RemediationPlanin orderto be consideredd® O1T AEAE AT O

1 Indicate a timeline for implementing such resources, support and othrategies, irthe
courseof the sameschoolyearasthe planisdeveloped. Determinedates for interim andfinal
reviewsin accordancewith stages osupport.

1 Includeindicatorsof successincluding arating of proficientor betterat the conclusion
of the improvementandremediationplan.

CareerDevelopmentand Growth

Rewardingexemplary performanceidentified through the evaluation processwith opportunitiesfor
careerdevelopmentandprofessionagrowth isacriticalstepin both building confidencein the evaluation
and supportsystemitself and in building the capacityand skills ofall teachers.

Examplesof suchopportunitiesinclude, but are not limited to: observationof peers; mentoring early-
careerteachers;participatingin developmentof teacherimprovementand remediation plans for peers
whose performance is developingor below standard leading ProfessionalLearning Communities;
differentiated careerpathways;andfocusedprofessionalearningbasedon goalsfor continuousgrowth
anddevelopment.

Points for District Consideration:
Creating SustainableTeacherCareer Pathways:A 21stCentury Imperative

In2013the NationalandState Teacherof theYear(NNSTOY defined theconditionsnecessaryo
createcomprehensivaeachercareerpathwaysasoutlined below:

1 Reexaminedistrict human resourcepoliciesto seeif they are effective in recruiting teachers
who are high academicachieversjdentify and managetalent; and provide diverseand flexible
career optionsaspart of retainingD E AGMBE EA OA O O08 6

1 Rethink the one teacher/one classroom organization of schools to facilitate staffing
structuresthat differentiate rolesof teachersandextendthe reachof highly effectiveteachers.

1 Implementflexiblejob structuresthat recognizethe life and careercyclesof teachers,
suchassabbaticalsjob-sharing,andpart time work.
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1 Takeadvantageof technologyin extendingthe reachof highly effectiveteachersthrough
blendedlearningstructuresand promoting teachercollaborationand professional
developmentthrough socialmediaandother technologicaltools.

http://www.nnstoy.org/download/Final%20updated%20Research%20Report.pdf

TheNEATeacher_eader ModeBtandards helfio define howteacher leadershigan be distinguished
from, but workin tandemwith, administrativeleadershiprolesto supporteffectiveteachingand
promote studentlearning. http://www.nea.org/home/43946.htm

TeacherPracticeRelatedIndicators

The TeachePracticeRelatedIndicatorsevaluatethe O A A A Endwiedgéof a complexsetof skillsand
competenciesandhowtheseare applied irmO A A A pracii@é Tocomponentscomprisethis category:

1 TeachePerformancexndPracticewhichcountsfor40”;and
1 ParentFeedbackwhichcountsfor 10”.

Thesetwo componentswill be describedin detail below:

Component#1: TeacherPerformanceand Practice (40%)

The Teacher Performance and Practice component is a comprehensivereview of teaching
practiceconductedthroughmultiple observationswhichareevaluatedagainstastandards basedrubric.
It comprises40” of the summative rating. Following observations,evaluators provide teacherswith
specificfeedbackto identify strong practice,to identify teacherdevelopmenteedsandto tailor support
to meetthoseneeds.

TeacherPractice Framework- CCTRubricfor Effective Teaching2014

The CCTRubricfor EffectivelTeaching2014 is availableon the SEEDwebsite and representsthe
most important skillsand knowledgethat teachersneedto demonstratein orderto preparestudentsto
be career,collegeandcivicready. Therubricwasrevised through the collaborativeefforts of the CSDE,
representativedrom the regionaleducational serviceenters (RESCs)the ConnecticutAssociationof
Schools(CAS)the two statewide O A A A Enfois@nd teachersand schoolleaderswith experiencein
usingthe observationinstrument. The CCTRubridor Effectivel eaching?014is alignedwith the CCTand
includes referencesto Connecticut Core Standards and other content standards.The CCTRubricfor
EffectiveTeaching2014is organizedinto four domains,eachwith three indicators. Forty percent of a
O A A A findl @d@lsummativerating isbasedon his/ her performanceacrossall four domains.The
domains representessentialpractice and knowledge and receive equal weight when calculatingthe
summativePerformanceand Practicerating.

Student and Educator Support Specialist (SESS) Practice Framewa@kCCT Rubric for
Effective Service Delivery 2014

The CCT Rubric for Effective Service Delivklye a new addition to the SEED Model but also available

for use by any LEA as part of their Educator Evaluation and Support Plan. The 2014 version is currently
undergoing a validation study that will be completed by May 2015. It is expected th&@GieRubrifor
Effective Service Delivery 2015 will be availableésaii-Dwvebsitein June 2015 and include revisions that
have been prposed by a large representation of CT service providers. Any district used the SEED Model
is in entirety will be expected to use this rubric in the evaluation of selected service provider.
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Evidence Geneally Colleced Throughln-ClassObservaions

CCTRUBRIC FOR EFFECTINHACHIN@014- ATAGLANCE

Teacherpromote student engage
ment, independence amer-
dependenca learningandfacilitate
a positive learning community by:

la.Creatingapositivelearning
environmentthat isresponsive
to andrespectfulof the learn-
ing needsof all students

1b.Promotingdevelopmentally
appropriatestandardsof
behaviorthat supporta
productivelearningenviron
mentfor all students;and

1c.Maximizinginstructionaltime
by effectivelymanaging
routinesandtransitions.

DOMAIN 2:
Planning for Active Learning

Teacherplan instruction in order

to engage students in rigorous and
relevant learning and to promote
their curiosity about the world at
large by:

2a.Planninginstructionalcontent
that isalignedwith standards,
buildson O O O A BribrO O 6
knowledgeandprovidesfor
appropriatelevelof challenge
for all students;

2b. Planninginstructionto
cognitivelyengagestudents
in the content; and

2c.Selectingappropriate
assessmenstrategiesto
monitor studentprogress.

DOMAINA4:
ProfessionalResponsibilities
and TeacherLeadership
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Teacheramplement instruction in

order to engage students in rigorous

and relevant learning and to
promote their curiosity about
the world at large by:

3a.Implementinginstructional
contentfor learning;

3b.Leadingstudentsto construct
meaningandapplynew
learningthroughthe useof
avariety of differentiated and
evidencebasedearning
strategies;and

3c.Assessingtudentlearning,
providingfeedbackto students
andadjustinginstruction.

3 Domain5Assessmentsembeddedhroughoutthe fourdomains.

Teachersnaximize support for
student learning by developing and
demonstratingorofessionalism,
collaboration with others and
leadership by:

4a.Engagingn continuous
professionalearningto impact
instructionandstudentlearning;

4b.Collaboratingwith colleagues
to examinestudentlearning
dataandto developand
sustaina professionalearning
environmentto support
studentlearning;and

4c¢.Workingwith colleaguesstudents
andfamiliesto developand
sustaina positiveschoolclimate
that supportsstudentlearning.
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ObservationProcess

Observationsin and of themselves are not useful to teachers z it is the feedback, based on
observations,that helps teachersreach their full potential. All teachersdeservethe opportunity to
grow and develop through observationsand timely feedback. In fact, teacher surveysconducted
nationally demonstrate that most teachersare eager for more observationsand feedbackto inform
their practicethroughoutthe year.

Therefore, in the SEED teacheevaluation and support model:
Eachteacher should be observedbetween two and eight times per year through both formal and
informal observationsasdefinedbelow.

1 Formal: Observationsthat last at least 30 minutes and are followed by a post- observation
conferencewhichincludestimely written andverbalfeedback.

1 Informal: Observationgthat last at leastten minutesand are followed by written and/ or verbal
feedback.

1 Non-classroomobservations/reviewsof practice include but are not limited to: Observations
of data team meetings, observations of coaching/mentorotger teachers, student work or
other teachingartifacts.

PLEASENOTE: reviewinglessonplansin a pre-conferenceprior to a scheduledbservation,generally

providesevidencefor the planningdomainand is consideredh part of the formal observation process.

IS not a separate observation or review of practice.

1 All observations must be followed by feedback, either verbal (e.g., a post-conference,
conversationin the hallway)or written (e.g., via email, comprehensivewrite-up, quick note in
mailbox)or both, within atimely manner.It isrecommendedthat feedbackbe provided within
five businesglays, but districts are encouraged to consult with evaluators and teacheos
establishamutually agreedupontimeframe.

1 Providingboth verbaland written feedbackafter aninformal observationor areviewof practice
isideal,but schoolleadersare encouragedo discusseedbackpreferencesand normswith their
staff.

1 Inorderto captureanauthenticviewof practiceandto promoteacultureof opennessaind comfort
with frequentobservationsand feedbackit is recommendedhat evaluatorsuse a combination
of announcedandunannouncedbservations.

9 Districtsand evaluatorscanusetheir discretionto establisha mutually agreeduponnumber of
observationdhased orschooland staffneeds andn accordancewith the Guidelinegor Educator
EvaluationThetable onthe nextpagesummarizeghe recommendationswithin the SEEDmodel
ascomparedwith requirementsestablishedn the Guidelines.

PLEASENOTE:Flexibilityoptions,adoptedin February2014,are describedn subsection2.9 and 2.10f
the Guidelines for Educator Evaluation @&ppendix L
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TeacherCategories Guideline

State Model Requirements
3formalin-class . .
observations?2 At least 3 in- At Ieast3'|n-classforr_nal
Firstand of which include clslss f?.rmal pb?eévatlonSZ offwhlch
observations; includeapre-conference
Second apre SRference | 2 of which andall of whichincludea
Year includea post include a pre- post-conference
Novice conferenceand conference
Teachers 3informal and all —of
observations which include
a post-
conference
gszrer?\?;:?) n(;'?zsgf At least3in- At Ieast3in-c|a_ss
Below whichincludéa classformal forma}l observatlons,'z
Standard pre-conference obser_vat_|0n52 of which includeapre-
andall of which of which include cor]fe(enceand all of
and mustincludea apre-conference whichincludea post-
Developing DOt conference; andal_l of which conference
and5informal ’ must includea
observations post-conference
A combinationof A combinationof One formal in
Proficient at Ieast3_forma| . at Ieast3_forma| _ class observation
observations/revie observations/revie no less frequently
and ws of practice;1 ws of practice;1 than once every 3
Exemplary of whichmust be of whichmust be years, and three
aformalin-class aformalin-class informal in-class
observation observation observations in all
other years, and
one review of
practice every
year.

PLEASENOTE:Toestablishbaselinedata duringthe first yearof evaluationunderSEEDdigricts should
setexpectationgor arequirechumberof observationsyhichmeetsthe minimum requirementss outlined.
After the first yearof implementationpbservationshouldbe struduredaccordingo the table above.

Pre-Conferencesand Post-Conferences

Pre-conferencesare valuablefor establishingthe context for the lesson,providinginformation about
the studentsto be observedand setting expectationsfor the observdion processand provide the
evidencefor Domain 2: Planning for Active Learning. Pre- conferencesareoptionalfor observations
exceptwherenotedin the requirementsdescribedin the table above A pre-conferencecanbe heldwith a
groupof teacherswhereappropriate.
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Postconferencegrovide a forum for reflecting on the observationagainstthe CCTRubricfor Effective
Teaching2014 and for generating action stepsthat will lead to the O A A A Enprov@r@ent.A good
post-conference:

1 Beginswithanopportunityfortheteacherto sharehis/hemreflectionsonthelesson,;

1 Gites objective evidenceto paint a clear picture for both the teacherand the evaluator about
the O A A A BuBc®sieSwhat improvementswill be made and where future observationsmay
focus;

1 Involveswritten andverbalfeedbackromtheevaluatorand

1 Occurswithinatimely manner typicallywithinfivebusinesslays.
Classroomobservationsggenerallyprovidethe most evidencefor Domainsl and 3 of the CCTRubricfor
EffectiveTeaching2014 Non-classroomobservations/reviewsof practice genemlly provide the most
evidencefor Domains2 and4. Both pre-and post-conferencegrovide the opportunity for discussionof
all four domains, including practice outside of classroominstruction(e.g.,lessonplans,reflectionson
teaching).Pre- and Post-ConferenceFormsare availableonthe SEEDwebsite.

Becausethe evaluationand support model aimsto provide teacherswith comprehensivefeedbackon
their practice as defined by the four domains of the CCTRubricfor Effective Teaching2014 all
interactionswith teachersthat arerelevantto their instructionalpractice and professionalconductmay
contribute to their performanceevaluation. Non-classroom observations/reviewsf practicegenerally
provide the most evidencefor Domains2 and 4 of the CCTRubricfor Effective Teaching2014 These
interactionsmayinclude,but arenot limited to, reviewsof lesson/unitplansand assessmentsplanning
meetings, data team meetings, ProfessionalLearning Community meetings, call logs or notes from
parentteacher meetings, observations of coaching/mentoring other teachers and/or attendance
recordsfrom professionalearningor schootbasedactivities/events.

Feedback

The goal of feedback igo help teachersgrow aseducatorsand inspirehigh achievementin all of their
students.With thisin mind, evaluatorsshouldbe clearanddirect, presentingtheir commentsin awaythat
issupportiveandconstructive.Feedbackshouldinclude:

1 Specificevidenceandformative ratings,whereappropriate,on observedindicatorsof the
CCTRubridor EffectiveTeachin?014

Prioritizedcommendationsandrecommendations fodevelopmentactions;
Nextstepsandsupportsoimproveteacherpractice;and

Atimeframefor follow up.

TeacherPerformanceand PracticeFocusArea

Asdescribedin the EvaluationProcessand Timelinesection,teachersdevelopone performanceand
practicefocusareathat is alignedto the CCTRubricfor EffectiveTeaclhing. The focusareawill guide
observationsandfeedbackconversationghroughout the year.
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Eachteacherwill work with his/her evaluatorto developa practiceand performancefocusarea through
mutual agreement.All focusareasshouldhavea clearlink to studentachievemet andshouldmovethe
teachertowards proficientor exemplaryon the CCTRubricfor Effective TeachingSchoolsmay decideto
createschootwide or grade-specificfocusareasaligned to a particularindicator(e.g.,3b:Leadingstudents
to constructmeaningand apply new learning through the useof a variety of differentiated and evidence
basedlearningstrategies.)

Growthrelatedto the focusareashouldbe referencedin feedbackconversationghrough- out the year.
The focus area and action steps should be formally discussedduring the Mid-Year Conferenceand
the End-of-Year Conference Although performanceand practice focusareasare not explicitly rated as
part of the TeacherPerformanceand Practicecomponent, growth related to the focus area will be
reflected in the scoring of TeacherPerformanceandPracticeevidence.

TeacherPerformanceand PracticeScoring

Duringobservationsgvaluatorsshouldtake evidencebased,scriptednotes, capturing specificinstances
of what the teacherand studentssaid and did in the classroom.Oncethe evidencehasbeenrecorded,
the evaluatorcanalign the evidencewith the appropriate indicator(s)on the CCTRubricfor Effective
Teaching2014and then make a determination about which performancelevel the evidencesupports.
Evaluatorsarenot requiredto provideanoverallrating for eachobservation but they shouldoe prepared
to discussevidencefor the rubricindicatorsat the performancelevelthat wasobserved.

Summative Observation of TeacherPerformanceand Practice Rating

Primary evaluatorsmust determine a final teacher performanceand practice rating and discusghis
rating with teachersduringthe End-of-YearConferenceWithin the SEEDmodel, eachdomainofthe CCT
Rubridor EffectiveTeachin2014carriesequalweight in the final rating. The final teacherperformance
and practicerating will be calculatedby the evaluatorin athree-stepprocess:

1. Evaluatorholisticallyreviewsevidencecollectedthrough observationsjnteractionsand
reviewsof practice(e.g.,team meetings, conferences) and uses professional judgment to
determineindicatorratingsfor eachof the 12indicators.

2. Evaluatoraveragesndicatorswithin eachdomainto atenth of adecimalto calculate
domain-levelscoresof 1.0-4.0.

3.Evaluatoraveragesiomainscoredgo calculateanoverallObservationof Teacher
PerformanceandPracticerating of 1.0-4.0.

Eachstepisillustrated below:

1.Evaluator holistically reviews evidence collected through observationsand reviews of
practice and usesprofessionaljudgment to determine indicator level ratings for eachof
the 12indicators.

By the end of the year, evaluatorsshouldhavecollecteda varietyof evidenceon teacher practicefrom
the U A Adb€e@ationsand reviewsof practice. Evaluatorsthen analyzethe consistency,trends and
significance of theevidenceto determine a rating for each of the12 indicators. Some questionsto
considerwhile analyzingthe evidenceinclude:

28
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1 Consistency:What levelsof performancehavel seenrelatively uniform, homogenousevidence
for throughout the semester/yearPoesthe evidencepaint aclear,unambiguous pictureof the
O A A A peKdin@afzein this area?

1 Trends:Havel seenimprovementovertime that overshadowsearlierobservationout- comes?
Havel seenregressioror setbacksovertime that overshadowsarlierobservaion outcomes?

{ Significance: Are somedata more valid than others?(Do | havenotesor ratingsfrom O AAOE A O
lessonsor interactionswherel wasableto better assesshis aspectof performance?)

Once a rating has been determined, it is then translated to a-4 score.
Below Standard =1 and Exemplary=4. Seeexample below for Domain 1:

Indicator Level Rating

Developing
Developing 2
Exemplary 4

AverageScore 2.7

2. Evaluatoraveragesndicatorswith eachdomainto atenth of adecimalto calculate
domain-levelscores:

27
1 26
20
1 26

3.Theevaluatoraveragesiomainlevelscoreso calculateanoverallobservationof
TeacherPerformanceandPracticerating of 1.0-4.0.

2.7
| 2.6
e 3.0
| 2.8
28

Steps2 and3canbe performedby district administratorsand/orusingtools/technology
that calculateghe averagedor the evaluator.
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The summative TeacherPerformanceand Practicecomponentrating and the domain/ indicator level
ratings will be shared and discussedwith teachersduring the Endof-Year Conference.This process
can also be followed in advanceof the Mid-Year Conferenceto discusgormative progressrelatedto

the TeacherPerformanceandPracticerating.

Component #2: Parent FeedbackK10")

Feedbackfrom parents will be used to help determine the 10° of the Teacher Practicelndicators
categoryof SEED.

Theprocesdor determiningthe parentfeedbackrating includesthe following steps:

1.Theschoolconductsawhole-schoolparentsurvey(meaningdataisaggregatedat
the schoollevel);

2. Administratorsandteachersdetermineseveralkchoollevelparentgoalsbasedon
the surveyfeedback;

3. Theteacherandevaluatoridentify one relatedparentengagementgoaland
setimprovementtargets;

4. Evaluatorandteachermeasureprogresson growth targets;and

5.EvaluatordeterminesaO A A A guki@adiv@rating, basedon four performancelevels.

Administration of aWhole-SchoolParentSurvey

Parent surveys should be conducted at the whole-school level as opposedto the teacher level,
meaning parent feedbackwill be aggregatedat the schoollevel. Thisis to ensureadequateresponse
ratesfrom parents.

Parent surveysmust be administered in a way that allows parents to feel comfortable providing
feedbackwithout fear of retribution. Surveysshouldbe confidential, and surveyresponseshouldnot
be tied to B A O Anlar@e®Bhe parent surveyshould be administered everyspringandtrendsanalyzed
from yearto year.

PLEASENOTE:TheCSDHEecognizeshat in the first yearof implementation baselineparent feedback
may not be available Teachergan seta goal basedon previouslycollectedparentfeedbackpr if noneis
available teacherscanseta parentengagemengoalthat is not based on formal parent feedback.

Toensurethat districtsuse effectivesurveyinstruments in theevaluation processandto allow educators
to shareresultsacrossdistrict boundariesthe CSDEhasadopted recommendedsurveyinstrumentsas
part of the SEEDstate model for teacher evaluation and support. PanoramaEducation developed
samplesurveydor usein the State of Connecticut,and districts are strongly encouragedto usethese
availablesurveysthough they mayalsouseexistingsurveyinstrumentsor developtheir own.

included in the state mod&8EED.If districts wish to utilize peer feedback instead of parent feedback, thesubmgta plan to do so to
the CSDE when they submit their Educator Evaluatioisapgort plarannually.
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Schooldistricts are encouragedto work closelywith teachersto selectthe surveyand interpret results.
Parentrepresentativesmay be includedin the process.If a schoolgovernancecouncilexists,the council
shall assistin the developmentof whole-school surveysin order to encouragealignment with school
improvementgoals.Parentsurveysdeployedby districts shouldbe valid(that is, the instrumentmeasures
what it is intended to measure)and reliable (that is,the useof the instrumentis consistentamongthose
usingit andisconsistentovertime).

Determining SchoolLevel Parent Goals

Evaluatorsand teachersshould review the parent surveyresults at the beginning of the schoolyear
to identify areasof need and set generalparent engagemenigoals. Ideally, this goalsetting process
would occur between the principal and teachers (possibly during faculty meetings) in August or
Septemberso agreementcanbe reachedon two to three improvement goalsfor the entire school.

Selecting a Parent EngagemenGoal and ImprovementTargets

After the schoollevel goals have been set, teacherswill determine through consultationand mutual
agreementwith their evaluatorsone related parent goal they would like to pursue as part of their
evaluation. Possible goals may include improving communication with parents, helping parents
becomemore effective in support of homework,improving parent-teacher conferences,etc. Seethe
samplestate model surveyfor additional questionsthat can be usedto inspiregoals.

Thegoalshouldbewritten inSMARTlanguagegormat andmustincludespecifiamprovementtargets. For
instance,if the goalisto improve parentcommunication,animprovementtarget could be specificto
sending more regular correspondenceto parents such as sending bi-weekly updatesto parents or
developinga new websitefor their class.Partofthe A O A 1 Ojdbdsito@d@sWe(1)the goalis related to
the overall school improvement parent goals, and (2) that the improvement targets are aligned,
ambitious and attainable.

Measuring Progress orisrowth Targets

Teachersand their evaluatorsshould use their judgment in setting growth/improvement targets for
the parentfeedbackcomponent.Thereare two waysteacherscanmeasureand demonstrateprogress
ontheir growth targets.Teachersan:

1. Measurehow successfullghey implementa strategyto addressanareaof need
(likethe examples in th@revioussection);and/or

2. Theycancollectevidencedirectly from parentsto measureparent-level
indicatorsthey generate.

For example,teacherscan conduct interviews with parentsor a brief parent surveyto seeif they
improvedontheir growth target.

=

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning

P.0.Box2219 Hartford,Connecticu06145 | HOTLINES60-7136868 | sde.seed@ct.gov 31



mailto:sde.seed@ct.gov

Arriving at a Parent Feedback Rating

The Parent Feedbackrating shouldreflect the degreeto which a teachersuccessfullyeaches his/her
parent goal and improvement targets. This is accomplishedthrough a review of evidenceprovided
by the teacherandapplicationof the following scale:

Exemplary (4) | Proficient (3) | Developing(2) BelowStandard (1)

Exceededhe goal Met the goal Partiallymetthegoal = Didnot meetthe goal

Student OutcomesRelatedIndicators

StudentOutcomesRelatedindicatorscapturea O A A A EnfactdnBtudentlearningand comprisehalf

of the O A A A BEnAl@@indhative rating. The inclusionof student outcomesindicatorsacknowledges
that teachersare committed to the learningand growth of their students and carefully considerwhat

knowledge, skills and talents they are responsiblefor developingin their studentseachyear. Asa part

of the evaluationand support process, teachersdocumenttheir goalsof studentlearningand anchor
themin data.

Two components comprise this category:
1 StudentGrowthandDevelopmentwhichcountsfor45*;and

1 EitherWhole-SchoolStudentLearningor StudentFeedbackoracombinationof the two, which
countsfor 5” of the total evaluationrating.

Thesecomponentswill be describedin detail below.

Component #3: Student Growth and Development (45%)

Overview of Student Learning Objectives (SLOS)

EachO A A A BtddérisOndividually and as a group, are different from other O A A A Btddén@ 3
evenin the samegradelevelor subjectat the sameschool.Forstudentgrowth and developmentto be
measuredfor teacherevaluationand supportpurposesjt isimperative to usea method that takeseach
O A A A mdsignmnént, students and context into account. Connecticut,like many other states and
localitiesaroundthe nation, hasselectedagoalsetting procesggroundedin StudentLearningObjectives
(SLOs)ksthe approachfor measuringstudentgrowth duringthe schoolyear.

SLOsare carefully planned,long-term academicobjectives.SLOsshouldreflect high expectations for
learningor improvementandaimfor masteryof contentor skilldevelopment. SLOs are measured by

Indicators of Academic Growth and Development (IAGDs) which include specific
assessments/measures progressandtargetsfor studentmasteryor progressResearcthasfoundthat

educatorswhosethigh-quality SLOsoften realizegreater improvementin studentperformance.
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The SLOprocess,asoutlined within the SEEDmodel, will support teachersin usinga
planning cycle that will be familiar to most educators:

SLOPhase 1:

Review
data

SLOPhase 2:

Setgoalsfor
student
learning

SLOPhase 3:

Monitor
student
progress

SLOPhase 4:

Assesstudent
outcomes
relativeto

goals
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DevelopingSLOsis a processrather than a single event. The purposeis to craft SLOsthat serveas
a referencepoint throughout the year asteachersdocumenttheir O O O A Arbgte€adward achieving
the IAGDtargets.Whilethis processshouldfeelgenerallyfamiliar, the SEEDmodel asksteachersto set
more specificand measureableargets than they may have done in the past. Teachersmay develop
them through consultationwith colleaguesin the samegrade level or teachingthe samesubject.The
final determination of SLOsand IAGDsis made through mutual agreementbetweenthe teacherand
his/herevaluator.The four phasesf the SLO processaredescribedn detail below:

PHASEL: Reviewthe Data

Thisfirst phaseis the discoveryphasewhich beginswith reviewingdistrict initiativesandkey priorities,
school/districtimprovement plans, and the building A AT ET E Ogodis/00de @achersknow their
classrosters,they shouldexamine multiplesourcesof dataabouttheir O O O A Berfddniadceto identify
an area(s)of need. Documentingthe O A A O Adikt& br Avbere students are at the beginning of the
year, is a key aspectof this step. It allowsthe teacherto identify where studentsare with respectto
the gradelevelor content areathe teacheristeaching.

Examplesof Data Review
A teacher may use but is not limited to the following data indeveloping an SLO:

a) Initial performance for current interval of instructigwriting samples, student interest
surveyspre-assessments etc.)

b) Student scores opreviousstate standardized assessments

c) Resultsfrom other standardized and nestandardized assessments
d) Reportcards frompreviousyears

e)Resultdrom diagnostic assessments

f) Artifacts frompreviouslearning

g) Discussions with other teachers (across gréseelsand content areas) who have
previouslytaught the samestudents

A

h#1 1T ZAOAT AAO xEOE OOOAAT 006 AZAIEI EAO

i) IndividualEducationalPlans(IEPs)and 504 plansfor studentswith identified
speciakducationneeds

j) Data related to English Language Learner (EL) students and gifted students

k) Attendance records

[) Information about families, community and other local contexts

It is important that the teacher understandsboth the individual student and group strengths and
challenges.This information servesas the foundation for setting the ambitious yet realisticgoalsin
the nextphase.
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PHASE 2SetSLOs(One)

Basedon a reviewof district and building data, teacherswill developtwo SLOS that address identified
needs.A form for the developmentof SLOscan be found on the SEEDwebsite. Tocreatetheir SLOs,
teacherswill follow thesefour steps:

Step 1. Decide on theéStudent Learning Objectives

The SLOsare broad goal statements for student learning and expectedstudent improvement. These
goalstatementsidentify coreideas,domains,knowledgeand/orskillsstudents are expectedto acquire

for which baselinedata indicate a need. EachSLO should addressa central purposeof the OAAAE A O&
assignmentand should pertain to a large proportion of his/her students, including specific target
groupswhere appropriate. EachSLO statement shouldreflect high expectationsfor student learning

at leasta U A AvibihCof growth (ora O A 1 A OviAnGd shorter courses)and shouldbe alignedto
relevantstate, national (e.g., CommonCore State Standardgr district standardsfor the gradelevelor
course.Dependngonthe O A A A &figddebtan SLO statementmight aim for contentmasteryor else

it might aimfor skilldevelopment.

SLO broad goal statements can unify teacherswithin a grade level or department while encouraging
collaborative work acrossmultiple disciplines.Teacherswith similar assignments may haveidentical
SLOsalthoughthey will be individuallyaccountablefor their own O O O A deduiis O 6

Student Learning Objectives (SLOs)

Research shows that as administrators and teachers gain more experience in the student learning proce:
quality of student learning goals increases over the yearslefrergation. Districts that make a choice to viev
student learning goals as a continuous process throughout the school year will benefit most from this rich

Ambrose, S. A., Bridges, M.W., DiPietro, M., Lovett, M.ONa&&man, M. K. (2010). How Learning Works: Seven Research Based
Principles for Smart Teaching. San Francisco, CA: JeBssg

but no more than 4 goals/objectives for student groWieSEED model requires t&hOsfor every teacher in each acadeyeiar.
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The following are examples ofSLOsbased on student data:

Grade/Subject Student Learning Objective

6th GradeSocialStudies Studentswill produceeffective and well-groundedwriting
for arangeof purposesandaudiences.

9th Gradelnformation Studentswill masterthe useof digital toolsfor learning
Literacy to gather,evaluateandapplyinformation to solve
problemsandaccomplishtasks.

11thGradeAlgebrall Studentswill be ableto analyzecomplex,realworld
scenariosisingmathematicalmodelsto interpret and
solveproblems.

9th GradeEnglish/ Studentswill cite strongandthoroughtextual evidence
LanguageArts to supportanalysisof what the text saysexplicitlyaswell
asinferencesdrawnfrom the text.

1stand2ndGradeTier3 Studentswillimprovereadingaccuracyand
Reading comprehensiorleadingto animprovedattitude and
approachtoward more complexreadingtasks.

Step 2:Select Indicators ofAcademicGrowth and Development (IAGDs)

An Indicator of AcademicGrowth and Development(IAGD)is an assessment/measuref progressto
include a quantitative target that will demonstratewhether the SLO wasmet. EachSLO must include
at leastone IAGDbut may include multiple, differentiated IAGDswhere appropriate. Teacherswhose
studentstake a standardizedassessmentill create one SLOwith an IAGD(s)usingthat assessment
and one SLOwith an IAGD(s)basedon a minimum of onenon-standardizedmeasureandamaximum
of one additional standardizedmeasure All other teacherswill developtheir SLOwith IAGDsbasedon
non-standardzed measures.
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One half (22.5°) of the indicatorsof academicgrowth and developmentusedas evidence of whether

goals/objectivesare metwill be based ora standardized assessment when available and appropriate.
Examples of a standardized assessment can include but are not limited to: STAR testing, MAP testing,

F&P Assessment etcA state assessmenimay not be usedin the development of IAGDsIhose
without an availablestandardizedindicatorwill select,through mutual agreement subjectto the local
dispute-resolution processof the Guidelinesfor EducatorEvaluation,anadditionalnon-standardized
indicator (seeAppendixX2).

What can the state test be used for?

What can the state test Not be used for:

Informing goals for individual
educators

9 Inclusion in the calculation of the
rating in the summative evaluation

Informing Professional Development
for individual educators

1 Measure of SLO/goal attainment

Discussion at the summative evaluatior
conference

Informing collaborative goals

= |=2

Informing professional learning for
groups or teams of educators

Any communications around planning

Development of curriculum

Program evaluation

= |=a ==

Selecting or evaluating effectiveness ol
materials/resources

School/district improvement planning

= |=2

Informing whole school professional
development to support school
improvement

*From the Commissioner of Education in a memo dated April 10, 2017.

For the other half(22.5) of the indicators of academic growth anddevelopment,
there may be:
namaximumofoneadditionalstandardizedndicator,ifthereismutualagreementand;

naminimumofonenon-standardizedndicator

Inthe calculationto determinethe summative

Student-growth and development rating, the SLOsare IAGDsshould be written in

weighted equally, each representing 22.5° of the final SMART goal language:

summativerating. Specificand Strategic
= Measurable

The SEED model

Guidelines for

uses a specific definition of
OOOAT AAOARE ODAsAtated B éhe Connecticut
Educator Evaludion, a standardized
assessments characteizedby the following attributes:

Aligned andAttainable
= Results-Oriented
= Time-Bound

=4 0> W0
I

f AdministeredandscorednaconsistenzorO O O A 1 z&aAn®ek; 6
f Alignedtoasetofacademiorperformancdd OOAT AAOAONS
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1 Broadlyadministered(e.g.,nation-or statewide);
1 Commerciallyproduced;and

1 Often administeredonly onceayear,althoughsomestandardized
assessmentareadministeredtwo or threetimes peryear.

IAGDsshouldbe rigorous, attainable and meet or exceeddistrict expectations(rigoroustargets reflect
both greater depth of knowledge and complexity of thinking required for success)Each indicator
shouldmakeclear:

1. What evidence/measure of progress will be examined;

2. What level of performance is targeted; and

3. What proportion of students is projected to achievethe targeted performance level?

IAGDscan alsoaddressstudent subgroups,suchas high or low-performing studentsor EL students.lIt
is through the Phase 1l examination of student data that teachers will determine what level of
performance to target for which population(s) of students.
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IAGDsare uniqueto the O A A A pakiCuéaiGtudents; teacherswith similar assignmentsmay usethe
same assessment(s)/measuref progressfor their SLOs,but it is unlikely they would have identical
targets establishedfor student performance.For example, all 2nd gradeteachersin a district might
setthe sameSLO and usethe samereadingassessmen{measureof progress)to measuretheir SLOs,
but the target(s) and/or the proportion of studentsexpectedto achieveproficiency wouldikely vary
among 2nd gradeteachers. Additionally, individual teachers may establish multiple differentiated
targets for studentsachievingat variousperformancelevels.

Takentogether, an SLOandits IAGD(s)providethe evidencethat the objectivewasmet. The following
aresomeexamplesof IAGDshat might be appliedto the previousSLO examples:

Grade/Subject e ©)

6th Grade Stude_ntswill produce By May 15:

SocialStudies | effectiveandwell- »Studentswho scoreda 0-1 out of 120n the pre-
groundedwriting for a assessmenwill score6 or better
rangeofpurposesand | st,dentswhoscoreda2-4will scoreSorbetter.
audiences. »Studentswhoscoreds-6 will scored orbetter.

nStudentswhoscored7will scorelOorbetter

"ThisisonelAGD(assessment/measuoéprogress) thabutlinesdifferentiated
targets based on pi@ssessments.

9th Grade Studentswill master By May 30:
Information the useof digitaltools | 9100 of all studentswill be proficient (scoringa 3or 4) or higher
Literacy for learningto gather, on 5 of the 6 standards (as measured by 8 items) on the digital
_e\;aluatiandtapplly literacyassessmentubric.
'nr:gg%'soamgai%gﬁ} "This is onbAGD(assessment/measuoé progress) illustratingrainimum
pr proficiencystandardfor alargeproportionof students.
plishtasks.
11th Grade Studentswill be ableto By May 15:
Algebra 2 analyzecomplexreak | gy of Algebra2 studentswill scorean 85 or better ona district
world scenariosising Algebra2 math benchmark.

mathematicalmodels

to interpretandsolve This is oneAGD(assessment/measuoé progress) illustratingrainimum

proficiencystandardfor alargeproportionof students.

problems.
9th Grade Citestrongandtho- ByJunel:
ELA roughtextualevidence | >7studentswho scored 56700n the pre-test will increasescoresby
to supportanalysis 18pointsonthe posttest.
of whatthe text says n40studentswhoscore30-49willincreaseby 15points.
explicitly, aswell as n10studentswhoscoredd-29willincreaseby 10points.
inferencesdrawnfrom — . .
the text ThisisonelAGD(assessment/measuoéprogressjhat hasbeendifferentt
: ated to meet the needs of varied student performance groups.
1stand Studentswill improve By June:
2ndGrade readingaccuracyand

IAGD#1: Studentswill increasetheir attitude towardsreadingby at
least7 points from baselineon the full scalescoreof the
ElementaryReadingAttitude Surveyasrecommendedby

Tier 3Reading comprehensiorieading
to animprovedattitude

andapproachtoward
more complexreading authors,McKennaandKear.
tasks. IAGD#2: Studentswill readinstructionalleveltext with 95* or better
accuracy orthe DRA.
nGradel- Expectecbutcome-Levell4-16
nGrade2- Expectedutcome-Level22-24
"These are twbAGDsusing twoassessments/measures of progres&D#2
hasalsobeendifferentiatedto meetthe needsf variedstudentperformance
groups.
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Step 3: Provide Additional Information
During the goalsetting process, teachers andvaluatorswill document the following:

1 Baselinelatausedto determineSLOsandsetlAGDs;
Selectedstudentpopulationsupportedby data;
Learningcontentalignedto specificyelevantstandards;
Intervalofinstructionforthe SLO;

= =2 =4 A

Qu

Assessments/measuresf progressteacherplansto useto gaugeO OO A AT OO
progress;

Instructionalstrategies;

= =

Anyimportanttechnicainformationabouttheindicatorevidencgliketiming
or scoring plans); and

1 Professionalearning/supportsneededto achievethe SLOs.

Step 4:Submit SLOs to Evaluator folReview

SLOs argroposalsuntil the teacherand theevaluator mutually agreel upon them.Priorto the Goat
Setting Conferencethe evaluatorwill revieweachSLOrelativeto the following criteria to ensurethat
SLOsacrosssubjects, grade levels and schoolsare both rigorousand comparable:

Baselingg TrendData
StudentPopulation

Standardsand LearningContent
IntervalofInstruction
Assessments/Measurexf Progress

=4 =2 =4 4 A -

Indicatorsof AcademicGrowth and Development(IAGDs)/GrowtTargets
1 InstructionalStrategiesand Supports

An SLODevelopmentGuideis providedfor districtsto usein this process.The evaluator may provide
written commentsand discussthe feedbackwith the teacherduring the GoalSetting Conference.

PHASE 3: MonitorStudents Progress

Once SLOsare finalized, teachersshouldmonitor O O O A Arbgée&swards the objectives.Teachers

can, for example, examine student work; administer interim assessmentsand track OO OA AT OC
accomplishmentsand struggles. Teacherscan share their interim findings with colleaguesduring
collaborative time, and they can keep their evaluator apprised of progress. Progresstowards
SLOs/IAGDsand action stepsfor achievingprogressshould be referencedin feedbackconversations
throughoutthe year.
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If a O A A A Bs8ighimddtchanges,or if his/her student population shifts significantly, the SLO can be
adjustedduringthe Mid-YearConferencebetweenthe evaluatorandthe teacher.

PHASE 4AssessStudent OutcomesRelativeto SLOs

At the end of the schoolyear,the teachershouldcollect the evidencerequiredby their IAGDs,upload
artifactsto the data managementsoftware system,where availableand appropriate,and submit it to
their evaluator.Along with the evidence,teacherswill complete and submit a selfassessmentyhich
asksteachersto reflect on the SLOoutcomesby respondingto the following four statements:

1.Describethe resultsand provideevidencefor eachlAGD.

2. Provideyouroverallassessmenbf whetherthis objectivewasmet.
3.Describewhat youdid that producedtheseresults.

4. Describewhat you learnedandhow youwill usethat learninggoingforward.

Evaluatorswill review the evidenceand the O A A A Eeff&38e€smentand assignone of four
ratingsto eachSLO:Exceeded4 points), met (3 points), partially met (2 points) or did not meet
(1point). Theseratingsaredefinedasfollows:

All or most students met or substantially exceeded the target(s)
Exceeded(4) contained in thandicator(s).

Most students met the target(s) contained in the indicators withil
a few points on either side of the target(s).

Met (3)

Many students met the target(s), but a notable percentage miss
=EIEVAYEIREIRMN the target by morethan afew points. However takenasawhole,
significantprogresstowardsthe goalwasmade.

. A few students met the target(s) but a substantial percentage
Did Not Meet (1) of studentsdid not. Little progressoward the goalwasmade.

ForSLOswith morethan onelAGD the evaluatormay scoreeachindicator separatelyandthen average
those scoresfor the SLO score,or he/shecan look at the resultsas a body of evidenceregardingthe
accomplishmenbf the objectiveandscorethe SLO holistically.
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The final student growth and developmentrating for a teacheris the averageof their SLO score For
example,if oneSLOwasO 0 A O O & &dr &rating of 2, andthe other SLOwasO - A @hadating of 3,
the StudentGrowth and Developmentrating would be 2.5[(2+3)/2].Theindividual SLO ratings and the
Student Growthand Developmentrating will be sharedand discussedwith teachersduringthe Endof-
YearConference.

Averaged
Domain-Level Score

SLO1 2
SLO2 3
Student Growth and Development Rating 2.5

PLEASENOTE: ForSLOshat includean indicator(shasedon state standardizecassessmentstesultsmay

not beavailablein time to scorethe SLOpriorto the June30deadlineln thisinstance, if evidencefor other
indicatorsin the SLOis available the evaluatorcanscorethe SLOon that basisOr, if state assessmentse

the basisfor all indicatorsand no other evidencés available to scorethe SLO,thenthe O A A A &ullédis O
growthanddevelopmentating will bebasedonlyon the resultsof the secondSLO.Howeverpncethe state
assessmendata is available the evaluator shouldscoreor rescoréghe SLO then determinef the newscore
changeshe O A A Aftadl Guin@ative)ating. Theevaluatiorratingcanbeamendedat that time asneeded,
but no later than Septembel5.SeeSummativeTeacheEvaluatiorScoringpage37)for details.

Component #4: Whole-School Student Learning Indicator and/or
Student Feedback(5%)

Districtscandecideto useawhole-schoolstudentlearningindicator(option 1),studentfeed- back(option
2) or a combinationof the two (option 3)to determinethis fourth component of SEED.

Option 1:Whole-SchoolStudent Learning Indicator

Fordistrictsthat includethe whole-schoolstudentlearningindicatorin teacherevaluations,aO AAAE A O &
indicatorrating shallbe equalto the aggregaterating for multiple studentlearning indicatorsestablished

for hissher AAT ET E OeddluAtion radidgOFor most schools, this will be based on the school
performanceindex (SPl)andthe AA T ET E CpioGrdséph SL® @argets, which correlates to the
Student Learning rating on an AAT ET E Oé&vawatdn @quélto the 45 component of the

AAIT ET E GidaDaig). 06 O

Seeexampleof the interrelationshipbetweenWhole-SchoolStudentLearningindicator
(5”) for teachersand Multiple Student LearninglIndicators(45*) for administratorson
pageé6.
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Option 2: Student Feedback

Districts can use feedbackfrom students, collected through whole-schoolor teacherlevel surveysto
comprisethis componentofaO A A A évdl@atiodating.

Eligible Teachersand Alternative Measures

Student surveyswill not be applicableand appropriate for all teachers.UIltimately, school districts
should use their judgment in determining whetherstudent surveysshould be includedin a particular
O A A A sudrasdivérating. Hereareimportant guidelinesto consider:

9 Studentsin gradesK-3shouldnot be surveyedunlessanage-appropriateinstrument is
available.

1 Speciakducationstudentswho would not be ableto respondto the survey,evenwith
accommodationsshouldnot be surveyed.

1 Surveys shouldot be usedto evaluateateacherif fewerthan 15 studentsvould be surveyedor
if fewerthan 13studentsultimately completethe survey.

1 Schoolgovernancecouncilsshallassistin developmentof whole-schoolsurveys,if
applicablejn orderto encouragealignmentwith schoolimprovementgoals.

When student surveys are not appropriate for a particular teacher, the 5*allocated for student
feedbackshouldbe replacedwith the whole-schoolstudentlearningindicator describedn Option 1.

Surveylinstruments

Toensurethat districtsuseeffective surveyinstrumentsin the evaluationprocessand to allow educators
to shareresultsacrossdistrict boundaries the CSDEhasadopted recommendedsurveyinstrumentsas
part of the SEEDstate modelfor teacherevaluation. PanoramaEducationdevelopedthe surveydor use
in the State of Connecticut,anddistricts arestronglyencouragedo usethe state modelsurveys.

The recommendedsurveysthat can be usedto collect student feedback are availableon the SEED
website. Districts may use these surveys owuse other existing survey instruments. Student survey
instrumentsshouldbe alignedto the ConnecticutCommonCoreof Teaching(CCTandthe CCTRubridor
Effectiveleachin014wheneverpossible.

Districts may chooseto usedifferent surveysfor different grade levels,suchasan elementary survey
for studentsin grades 4-6 and a secondarysurveyfor grades 6-12. Districts may also chooseto use
different surveysfor different typesof classesFor exanple, adistrict might establisha standardsurvey
for all 6-12classesandthen add additional questionsfor core classesuchasEnglishand math.

The surveysselectedby a district must be valid (that is, the instrumentmeasureswhat it is intended to
measure)and reliable (that is, the use of the instrument is consistentamong those using it and is
consistent ovetime).
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Districtsare encouragedto useinstrumentsthat will offer teachersconstructivefeedbackthey canuse
to improvetheir practice.Districtsmay includefeedbackonly questionsthat arenot usedfor evaluation
purposesand districts may allow individual schoolsand teachersto add questionsto the end of the
survey wherefeasible.If aschoolgovernancecouncil exists,the councilmustbeincludedin this process.

SurveyAdministration

Student surveysmust be administeredin a way that allows students to feel comfortable providing
feedbackwithout fear of retribution. Surveysshouldbe confidential,and surveyresponsesnustnot be
tiedto O O O A Aaimés O 6

If a secondaryschoolteacherhasmultiple classperiods,studentsshouldbe surveyedin all classeslfan
elementary school teacher has multiple groups of students, districts should use their judgment in
determiningwhetherto surveyall studentsor only a particulargroup.

FallBaselineand FeedbackSurvey

If it isfeasible,it is recommended buhot requiredthat schoolsconducttwo student feedback surveys
each year. The first, administeredin the fall, will not affect a O A A A EvAl@adoBbut couldbe used
as a baselinefor that U A At@r@e®, instead of usingdata from the previousschoolyear. The second,
administeredin the spring,will be usedto calculatethe O A A A suh@diiv@rating and provide valuable
feedbackthat will help teachersachievetheir goalsand grow professionally Additionally, by usingafall

surveyasa baselinerather than data from the previousyear, teacherswill be able to set better goals
becausethe samegroup of studentswill be completing both the baselinesurveyand the final survey.
If conductingtwo surveysn the sameacademicgyearisnot possiblethenteachersshouldusethe previous
springsurveyto setgrowth targets.

EstablishingGoals

Teachersand their evaluatorsshould use their judgment in setting goals for the student feedback
components.In setting agoal,ateachermust decidewhat he/shewantsthe goal to focuson. A goalwill
usuallyreferto aspecificsurveyquestion(e.g.,O - t8achermakeslessonE T O A O AHoWekier Bred 8

survey instruments group questions into components or topics, suchas O# 1 AOOOT T lor #1 1
O#1 11 O1 Edus&@E 11 © Ahd@goal may alsoreferto acomponentrather than anindividual
question.

Additionally, ateacher(or the district) must decidehow to measureresultsfor the selectedquestionor

topic. The CSDErecommendsthat teachers measure performance in terms of the percentage of
studentswho respondedfavorablyto the question.(Virtually all student survey instruments have two
favorable /answerchoicesfor each question.) For example,if the surveyinstrument asksstudentsto
respondto questionswith O 3 O O 1$ IE ©IA CWHARG A0 O A & D AJ Gddd B DO O 1 ICOIAB h 6
performance on a goal would be measuredas the percentageof students who respondedO! COA A6
or 03 00T IC©IAddtE correspondingquestion. Next, a teacher must set a numeric performance
target. As describedabove thistarget shouldbe basedon growth or on maintainingperformancethat is
alreadyhigh.Teachersareencouragedo bearin mind that growth may becomeharderas performance
increaseskor this reason,we recommendthat teachersset maintenanceof high performancetargets
(rather than growth targets) when current performanceexceeds70” of studentsrespondingfavorably

to aquestion.
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Finally, wherefeasible ateachermayoptionallydecideto focusagoalonaparticularsubgroup of students.
(Surves may ask students for demographicinformation, such as grade level, genderandrace.)For
examplejf aOA A Afélléu@/eyﬂlowsthat boysgivemuchlowerscoresthangirlsin responseo the survey
questionO - tdachercaresabouti A [ihé teachermight seta growth goalfor howthe O A A A BmaleO 8 O
studentsrespondto that question.

Thefollowing are examplesof effective SMART
goals: Student feedbackgoalsshould

be written in SMARTIanguage:
= Specificand Strategic

= Measurable

Aligned andAttainable
= ResultsOriented

=  Time-Bound

1 The percentageof studentswhoO! C A A 6
03001 COWi® - tdacherbelieves! can
dox A Iwill ibcreasefrom 50%to 60% by May 15;

I Thepercentageof studentswhoO! C A A 6
03001 CORi® - 8achermakeswhat
x A dearAingE T O A O Aitbréntain aF T° by May
15;and

= 20> W0
I

1 Thepercentageof 9th graderswhoO! C AORB0 O1 1C O Wih ©feel comfortable asking
my teacherfor extraE A 1will increasefrom 60%to 70% by May 15.

Seethe examplesurveyson the SEEDwebsitefor additional questionsthat canbe usedto develop
goals.
Arriving at a Student FeedbackSummative Rating:

Inmostcasessummativeratingsshouldreflectthe degreeto whichateachermakesgrowth on feedback
measuresusingdata from the prior schoolyear or the fall of the current year asa baselinefor setting

growth targets. Forteacherswith high ratings already,summative ratings shouldreflect the degreeto

which ratings remain high. Thisis accomplishedn the following steps,undertakenbythe teacherbeing
evaluatedthrough mutualagreementwith the evaluator:

1. Reviewsurveyresults from prior periodpreviousschool year or faurvey).
Set one measurable goal for growth or performance (abeve).
Discusgparametersfor exceedingor partially meetinggoals.

Laterin the schoolyear,administersurveygo students.
Aggregatedataanddeterminewhetherthe goalwasachieved.

o gk W

Assigna summativerating, usingthe following scaleto be discussedandfinalizedduringthe
Endof-YearConference.

Exemplary Proficient Developing BelowStandard

Met Partiallymet Did not meet
the goal the goal the goal

Exceeded
the goal
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Option 3:Whole-SchoolStudent Learning Indicators orStudent Feedback

As previously mentioned, districts can use whole-school student learning indicators for certain
teachersand feedbackfrom studentsfor others dependingon their grade level, contentareaor other
considerations.

PLEASENOTE:If the whole-schoolstudentlearningindicatorrating is not availablewhenthe summative
rating is calculatedthen the studentgrowth and developmenscorewill be weightedt5” and the whole-
schoolstudent learning indicator will be weighted 5% (see Summative eacherEvaluation Scoring).
Howeveroncethe state data is available the evaluatorshouldrevisitthe final rating and amendat that
time asneededput no later than September 15

Summativeleacherevaluation Scoring

Summative Scoring

The individualsummativeteacherevaluationrating will be basedon the four components,grouped in
two major categories:Student OutcomesRelatedIndicatorsand TeacherPracticeRelatedIndicators.

Student Growth
andDevelopment
45
Whole-School
Peer Student Learning
OR —— —— OR
Parent Student Feedback
Feedback

Observationof Teacher
Performanceand Practice

40

Everyeducator will receiveone of four performance’ ratings:
Exemplaryz Substantially exceedingindicators of performance
Proficient z Meeting indicators of performance
Developingz Meeting someindicators of performance but not others
BelowStandard z Not meeting indicators of performance
"Theterm OB A O £ (nithk bbbV shall meanO D O @kAfiBed by specifiedindicad | O30 6
indicatorsshall be mutually agreedupon,as applicable Suchprogressshall be demonstrated by evidence
(seeAppendix 2).

-y
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The rating will be determined using the following steps:

1. CalculateaTeacherPracticeRelatedindicatorsscoreby combiningthe observationof
teacherperformanceand practicescore(40®) andthe parentfeedbackscore(10?)

2. Calculatea StudentOutcomesRelatedindicatorsscoreby combiningthe studentgrowth and
developmentscore(45°) andwhole-schoolstudentlearningindicator or student feedback(5%).

3. Use theSummative Matrixo determine theSummative Rating

Eachstepisillustrated below:

1.Calculatea TeacherPracticeRelatedIndicatorsrating by combining the observationof
teacherperformanceandpracticescoreandthe parentfeedbackscore.

The observation of teacher performance and practice counts for 40”of the total rating
and parent feedbackcounts for 10¢of the total rating. Simply multiply these weights by
the componentscoresto get the categorypoints. The points are then translatedto arating
usingthe rating table below.

Points
Component (score x
weight)
Obse_rvationof TeacherPerformanceand 28 40 112
Practice
ParentFeedback 3 10 30
Total TeacherPracticeRelated Indicators Points 142
Rating Table
TeacherPracticeRelated TeacherPracticeRelated
Indicators Points Indicators Rating
50-80 BelowStandard
81-126 Developing
127174 Proficient
175200 Exemplary
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1.Calculatea StudentOutcomesRelatedindicatorsrating by combiningthe studentgrowth and
developmentscoreandwhole-schoolstudentlearningindicatorsor student feedbackscore.

Thestudentgrowth anddevelopment componentountsfor 45°of the total rating andthe whole-school
student learning indicators or student feedback component counts for 5% of the total rating. Simply
multiply theseweightsby the componentscoredo getthe category points.Thepointsarethentranslated
to arating usingthe rating table below.

Score : Points

StudentGrowth andDevelopment(SLOS) 3.5 45 157.5
WholeSchoolStudentLearningindicator 3 5 15
or StudentFeedback
Total Student OutcomesRelated Indicators Points 172.5» 173
Rating Table
Indicators Points Indicators Rating

50-80 Below Standard

81-126 Developing

127174 Proficient

175200 Exemplary

2.Usethe Summative Matrix to determine the Summative Rating

Using the ratings determined for each major category: Student Outcomes Related
Indicatorsand TeacherPractice RelatedIndicators,follow the respectivecolumn and row
to the center of the matrix. The point of intersectionindicatesthe summativerating. For
the exampleprovided, the TeacherPractice RelatedIndicatorsrating is proficientand the
StudentOutcomesRelatedIndicatorsrating is proficient The summativerating istherefore
proficient If the two major categoriesare highly discrepant(e.g., a rating of exemplaryfor
TeacherPracticeand a rating of belowstandardfor StudentOutcomes),then the evaluator
should examine the data and gather additional information in order to determine a

summativerating.
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TeacherPractice Related Indicators Rating

Rate Rate Rate csather
Exemplary Exemplary Proficient i e
Student Rate Rate Rate Rate
Outcomes Exemplary  Proficient Proficient  Developing
Related
Indicators Rate Rate Rate Rate
Rating Proficient Proficient  Developing Developing
%?ttr?grr Rate Rate  RateBelow
e Developing Developing | Standard

Adjustment of Summative Rating

Summativeratings must be providedfor all teachersby June 30, of a given schoolyearand reported
to the CSDEper state guidelines. Should state standardizedtest data not yet be available at the
time of calculating a summative rating, a rating must be completed based on evidencethat is
available. When the summative rating for a teacher may be significantly impacted by state
standardizedtest data, the evaluatorshouldrecalculatethe O A A A suk@diiv@rating whenthe data
is available and submitthe adjusted rating no later than September 15. Theseadjustmentsshould
inform goal setting in the newschoolyear.

Definition of Effectivenessand Ineffectiveness

Eachdistrict shall define effectivenessand ineffectivenessutilizing a pattern of summative ratings
derivedfrom the new evaluationand support system.A pattern may consistof a pattern of onerating.
Thestate modelrecommendghe following patterns:

Novice teachersshall generallybe deemed effective if said educatorreceivesat least two sequential
proficientratings, one of which must be earnedin the fourth year of a noviceO A A A éark€.A @low
standardrating shallonly be permitted in the first year of a novice O A A A Eafe@.@hére shouldbe a
trajectory of growth and developmentasevidencedby a subsequentrating of developingor higherin
yeartwo and sequentialproficientratingsin yearsthree andfour.

A post-tenure educator shall generally be deemed ineffective if said educator receivesat leasttwo
sequentialdevelopingratingsor one belowstandardrating at anytime.
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Dispute-ResolutionProcess

Thelocalor regionalboard of educationshallincludea processfor resolvingdisputesin caseswhere
the evaluatorand teachercannotagreeon goals/objectivesthe evaluationperiod, feedbackor the
professionaldevelopmentplan.Whensuchagreementcannotbe reached;

1 The issuein dispute will be referred for resolution to a subcommittee of the professional
developmentand evaluationcommittee (PDEC).

1 Thesuperintendentand the respectivecollective bargainingunit for the district will eachselect
onerepresentativefrom the PDEQo constitute this subcommittee,aswell asa neutral party, as
mutually agreedupon between the superintendentand the collective bargaining unit.

1 Inthe eventthat the designatedcommittee doesnot reachaunanimousdecisionthe issueshall
be consideredby the supeintendentwhosedecisionshallbe binding (seeAppendix3).

CORE REQUIREMENTS fboe
Evaluationof Studentand Educator
SupportSpecialists

As provided in Sec.10151b of the 2012 Supplement (C.G.S.)as amended by PA. 13-245 04 E A
superintendent ofeachlocal or regional board of education shall annually evaluate or cause to be
this section.Localor regionalboardsof educationshalldevelopand implement Student and Educator
Support Specialistevaluationprogramsconsistentwith theserequirements.

Flexibility from CoreRequirementsfor the Evaluation of Teachers

1.Student and EducatoBupportSpecialist{ SESS¥hall have a clear job descriptions and
delineationof their role andresponsibilitiesn the schoolto guidethe setting of Indica
tors of AcademicGrowth andDevelopment(IAGDs)feedback and observation.

2. Becauseof the uniguenature ofthe rolesfulfilled by Student andEducatorSupport
Specialistsdistricts shallbe grantedflexibility inapplyingthe CoreRequirementsof
teacherevaluationin the following ways:

a. Districtsshallbe grantedflexibility inusinglAGDsto measureattainment of goals
and/orobjectivesfor studentgrowth. TheGoatSetting Conferencdor identifying the
IAGDsshallincludethe following steps:

i. Theeducatorandevaluatorwill agreeon the studentsor caseloadshat the educator
isresponsibleor andhis/herrole.

ii. Theeducatorandevaluatorwill determineif the indicatorwill applyto the individual
teacher,ateamof teachers,agradelevelor the whole school.
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iii. Theeducatorandevaluatorshouldidentify the uniquecharacteristicof the popula
tion of studentswhichwouldimpactstudentgrowth (e.g.high absenteeismhighly
mobile population in school).

iv. Theeducatorandevaluatorwill identify the learningstandardto measurethe as
sessment/measuref progressdataor productfor measuringgrowth; the timeline
for instructionandmeasurementhow baselinewill be establishedhowtargetswill
be setsothey arerealisticyet rigorous;the strategiesthat will be used;andthe
professionadevelopmentthe educatorneedsto improvetheir learningto support
the areastargeted.

b. BecausesomeStudentand EducatorSupportSpecialistglo not haveaclassroom
andmaynot beinvolvedin directinstructionof students,the educatorandevaliator
shallagreeto appropriatevenuedor observationsandanappropriaterubricfor rating
practiceandperformanceat the beginningof the schoolyear. Theobservationswill be
basedon standardsvhenavailable Examplef appropriatevenuesncludebut arenot
limited to: observingStudentand EducatorSupportSpecialisistaff workingwith small
groupsof children,workingwith adults,providingprofessionatievelopment working
with families,participationin teammeetingsor PlanningandPlacenent Teammeetings.

c.Whenstudent, parentand/orpeerfeedbackmechanismsarenot applicableto Student
andEducatorSupportSpecialistsdistrictsmay permit localdevelopmentof short
feedbackmechanismdor students, parentandpeers specifito particular rolesor
projectsfor whichthe Studentand EducatorSupportSpecialistareresponsible.

Currently available on the http://www.connecticutseed.orgwebsite are white papers developed by
variousdisciplinespecificworkgroupsand an adapted versionof the CCTRubricfor EffectiveTeaching
for usewith some SESSeducators.Specifically this adapted rubricwasidentified for usewith:

1 School Psychologists;
1 Speechand Language Pathologists;

1 ComprehensiveSchoolCounselors;
and

9 SchoolSocialWorkers.

PLEASE NOTEThe rubric is available for use with any educators whose roles and
responsibilities fall within the realm of service delivery or are considered caseload specialists.

As of Spring 2015, a validation study of tR&T Rubric for Effecti®&ervice Delivery is
underway. The alignment o€CT Rubric for Effective Service Delieetlje CCT Rubric for
Effective Teaching 201#& intentional and will benefit evaluators as they conduct
observations of performance and practice across all conteeasr
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Administrator Evaluationand Support

TheConnecticut StateDepartmentof Education(CDSEpesignedmodelfor the evaluationand support
of administratorsin Connecticutis basedon the ConnecticutGuidelinesfor EducatorEvaluation(Core
Requirements)developedby a diversegroup of educatorsin June 2012and basedupon best practice
researchfrom aroundthe country. The contents of this documentare meant to guide districts in the

Administrator Evaluationand Supportmodel. TheCDSEjn consultationwith PEACand the SBE,may
continueto refinethe tools provided in this documentfor clarity and easeof use.

The SEEDModel for administrator evaluation and support includesspecific guidance
for the four components of administrator evaluation:

1 Observationof LeadershipPerforrﬁance
andPractice(40%) Leader PracticeRelated Indicators

1 StakeholderFeedback(10%)

1 StudentLearning(45%)

i TeacherEffectiveness
Outcomes(5%)

Student OutcomesRelatedIndicators

This documentincludesO 0 T Hdr HI01 O E A A®ds<sHlistficPDECin developingprocessesr
enhancingexistingprocessesiecessaryor ongoingdevelopmentand support of administratorsfor the
following requirements:

1 EvaluatofTraining

1 Evaluatiorinformed Professionalearning
1 Improvementand RemediationPlans

1 CareerDevelopmentand Growth

PLEASENOTE: In electingto implementthe SEEDmodel, your district is expectedto implementthe
componentsof evaluationand support,as well as the additional requirements referenceabove with

fidelity as outlinedin this handbookIn addition, evaluatorsof administrators are expectedo participate

in the multi-day CSDEsponsoredraining as describedwithin this document.In responseo requests

from districts for further clarificationon these requirementsye haveprovidedd 0 | Bof#0Q OEAA OAC
to assistdistrictsandtheir PDEGn plan development.

Any variation from the componentsof administrator evaluationand support as outlined within  this
handbookis no longerthe SEEDmodel and would be considereda O A E Q2QRO0FAAI Gevialdatiod and
support plan. Districts are requiredto submit an EducatorEvaluationand Supportplanannuallyto the
CSDE.
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Administrator Evaluationand
Development

Purposeand Rationale

This section of the 2014 SEEDHandbook outlines the state model for the evaluation of schooland
schooldistrict administratorsin Connecticut.A robust administrator evaluation systemis a powerful
meansto develop a sharedunderstandingof leader effectivenessfor the state of Connecticut. The
Connecticutadministratorevaluation and supportmodel definesadministrator effectivenessn terms
of (1)administrator practice (the actionstaken by administratorsthat havebeenshownto impact key
aspectsof schoollife); (2) the results that comefrom this leadership(teachereffectivenessand student
achievement)and(3)the perceptionsoftheA AT E1 E Ge@deraAHipdmOrigkeystakeholdersn his/her
community.

Themodel describesfour levelsof performance for administrators and focuseson the
practicesand outcomes of Proficientadministrators.
Theseadministrators canbe characterizedas:

1 Meetingexpectationsasan instructionalleader;

1 Meetingexpectationsnatleast3otherareasofpractice;
Meetingltargetrelatedto stakeholderfeedback;

1 Meetingstateaccountabilitygrowthtargetsontestsofcoreacademicsubjects;

1 Meetingandmakingprogreson3StudentLearningObjectivesalignedto school
and district priorities;and

1 Havingmorethan60”of teachers proficient ornthe studentgrowth portion of
their evaluation.

The model includes an exemplarperformance levelfor thosewho exceedthese characteristicsput
exemplaryratings are reservedfor those who could serveasa modelfor leadersacrossheir district or
even statewide. A proficient rating representsfully satisfactory performance,and it is the rigorous
standardexpectedof mostexperiencedadministrators.

This model for administrator evaluation has several benefits for participants and for the broader
community. It providesa structure for the ongoing developmentof principalsand other administrators
to establisha basisfor assessindheir strengthsand growth areasso they havethe feedbackthey need
to getbetter. It alsoservesasameansfor districtsto hold themselvesaccountablefor ensuringthat every
child in their district attends a schoolwith effectiveleaders.

As noted, the model applies to all administrators holding a 092 endorsement. Becauseof the
fundamental role that Principals play in building strong schoolsfor communities and students,and
becausedheirleadershiphasasignificantimpactonoutcomesfor students,the descriptionsandexamples

53
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focusonprincipals Howeverwherethere aredesigndifferencesfor assistanprincipalsandcentraloffice
administrators,the differencesarenoted.

SystemOverview

Administrator Evaluationand Support Framework

The evaluation and support system consists of multiple measuresto paint an accurate and
comprehensivepicture of administrator performance.All administrators will be evaluated in four
components,groupedinto two major categories:LeadershipPracticeand Student Outcomes.

4. LeadershipPractice Related Indicators: An evaluationof the coreleadershippractices
andskillsthat positivelyaffect studentlearning.Thiscategoryis comprisedof two
components:

a) Observation of LeadershipPerformanceand Practice(40*) asdefined inthe
CommonCore of LeadindCCL)ConnecticutSchool Leadershitandards.

b) Stakeholder Feedback(10%) on leadershippracticethrough surveys.

5. Student OutcomesRelated Indicators: AnevaluationofanA A i ET E @Génoidutivh 06 O
to studentacademigprogressat the schoolandclassroonievel.Thiscategoryis
comprisedof two components:

a) Student Learning (45%) assessed in equal weight by: fapgress on the academic
learningmeasuresnthe OO A OA S O A ydtdmbdi séhAofs Bridl) getiormance
andgrowth onlocally-determinedmeasures.

b) TeacherEffectivenessOutcomes (5%) asdeterminedby anaggregationof OAAAEA OO 6
succesvith respect toStudent LearningObjectives(SLOS)

Scoredrom eachof the four componentswill be combinedto producea summative performancerating
of ExemplaryProficienfDevelopin@r BelowStandard Theperformancelevelsare definedas:

1 Exemplaryz Substantiallyexceeding indicatorsf performance
Proficient z Meetingindicatorsof performance

1 DevelopinggMeetingsomeindicatorsofperformancebutnotothers

1 BelowStandardz Notmeetingindicatorsofperformance

*As of Spring2015, the CCL Leader Evaluation Rubric is undergoing a validation study. Substantive revisions are expected to
be made to the rubric prior to its expected release in June 2015.
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Processand Timeline

This section describesthe processby which administrators and their evaluators collect evidence
about practice and results over the course of a year, culminating with a final rating and
recommendationsfor continued improvement. The annual cycle (see Figure 1 be- low) allows for
flexibility in implementation and lends itselfwell to a meaningful anddoable process.Often the
evaluation process can devolve into a checklist of compliance activities that do little to foster
improvementand leaveeveryoneinvolvedfrustrated. To avoid this, the modelencourageswo things:

1. Thatevaluatorsprioritize the evaluationprocessspendingmore andbetter time
in schoolsobservingpracticeandgivingfeedback;and

2. Thatboth administratorsand evaluatorsfocuson the depth and quality ofthe
interactionsthat occurin the processnot just oncompletingthe steps.

Eachadministrator participatesin the evaluation processas a cycle of continuousimprovement.The
cycleisthe centerpieceof state guidelinesdesignedto haveall educators play a more active, engaged
role in their professionalgrowth and development. For every administrator, evaluation begins with
goalsetting for the schoolyear, setting the stage for implementation of a goakdriven plan. The cycle
continueswith a Mid-Year Formative Review,followed by continued implementation. The latter part
of the processoffers administratorsa chanceto seltassessandreflect on progressto date, a step that
informs the summative evaluation. Evidencefrom the summative evaluation and selfassessment
becomeimportant sourcesof information forthe AA T ET E GbSelu@rigOedsétting, asthe cycle
continuesinto the subsequentear.

Superintendentscan determine when the cycle starts. For example,many will want their principalsto
start the selfassessmenprocessin the springin order for goalsetting andplan developmentto take
place prior to the start of the next schoolyear. Others may want to concentratethe first stepsin the
summer months.

Figure1: Thisisatypicaltimeframe:

GoalSetting & Planning Mid-Year Review End-of-YearReview

nOrientation
on process

nReview
n Self-
goals and
performance assessment
[ n Preliminary
: '}/g?m)g?i?,; summative
review assessment

nGoalsetting
andplan
development

Priorto SchoolYear Mid-Year Spring /End-of-Year

" Summativeassessment tbe finalizedn August.
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Step 1:Orientation and Context-Setting

Tobegin the process, the administratorneeds five thingsto be in place:

1. Studentlearningdataareavailablefor reviewby the administratorandthe state has
assignedhe school &choolPerformancelndex(SPI)ating’.

2. Stakeholdersurveydataareavailablefor reviewby the administrator.
3. Thesuperintendenthascommunicatedhis/herstudentlearningprioritiesfor the year.

4. Theadministratorhasdevelopeda schoolimprovementplanthat includesstudent
learninggoals.

5. The evaluatorhasprovidedthe administratorwith this documentin orderto orient her/
him to the evaluationprocess.Only #5 isrequiredby the approvedGuidelinedor Educator
Evaluation but the datafrom #1-4 areessentiato arobustgoal-setting process.

Step 2:Goal Setting and PlanDevelopment
Beforea schoolyear starts, administratorsidentify three Student LearningObjectives(SLOs)and one
surveytarget, drawingon availabledata,the OO D A OE T @ribritids Ahkiénhanl improvement plan

and prior evaluationresults(whereapplicable) Theyalsodeterminetwo areasof focusfor their practice.
Thisisreferredto asO-Q-1goakOA OOET C8 6

>

Available Data

Superintendent’s 5LO1

Priorities SLO 2 Focus Area 1

School SLO

Improvement Plan 3 Focus Area 2
Survey Target

Prior Evaluation
Results

T e

Administratorsshouldstart with the outcomesthey want to achieve. Thisncludessetting three SLOs(see
page 69 for details) and one target related to stakeholderfeedback(seepage 62 for details).

Thenadministratorsidentify the areasof focusfor their practicethat will help them accomplishtheir
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SLOsand surveytargets, choosingfrom among the elementsof the ConnecticutSchoollLeadership
Standards.Whileadministratorsarerated on all sixPerformance Expectations,administratorsare not
expectedto focuson improving their practicein all areasin a given year. Rather,they should identify
two specificfocusareasof growth to facilitate professionatonversatiorabouttheir leadershipgpractice
with their evaluator.lt is likely that at leastone and perhapsboth, of the practicefocusareaswill be in
instructional leadership givenits centralrole in driving studentachievementWhatis critical is that the
administrator can connectimprovementin the practice focus areasto the outcome goals andsurvey
targets, creatingalogicalthrough-line from practiceto outcomes.

Next, the administrator and the evaluatormeet to discussand agreeon the selectedout- come goals
and practice focus areas.This is an opportunity to discussthe AA 1 ET E Odhdrdsént to éxpore
guestions suclas:

1 Arethere anyassumptionsaboutspecificgoalsthat needto be shared
becauseof the localschool context?

1 Arethereanyelementsfor whichproficient performancewill dependon factors
beyond the control of the principalsdf so,how will thosedependenciebe
accountedfor in the evaluationprocess?

f Whatarethesource®fevidencagobeusednassessingnA A1 ET E Q&formahte® &

The evaluator and administrator also discussthe appropriate resourcesand professionallearning
needsto supportthe administrator in accomplishinghis/hergoals.Together, these componentsz the
goals, the practice areasand the resourcesand supportsz comprisean E1 A E O&vdluatibhandO
supportplan. In the event of any disagreementthe evaluatorhas the authority and responsibilityto
finalize the goals, supportsand sources okvidenceto be used. The following completed form
represents asample evaluation and supportplan.

AEA £ AOO AOAAOh Cci1 Al Oh AAOEOEOEAOKh 1 OOAT I AO
evaluator prior to beginning work on the goals. The evaluator may suggest additional goals as
appropriate.

DOESTHE DISTRICHAVEA GOODEVALUATIONPLAN?

Here are some questions to consider in assessing whether AMA i ET EOOOA OT O
evaluation and support planislikely to drive continuous improvement:

6.Arethe goalsclearandmeasurablesothat anevaluatorwill knowwhetherthe
administratorhasachievedhem?

7.Canthe evaluatorseeathroughline from district prioritiesto the school
improvementplanto the evaluationandsupportplan?

8.Dothe practicefocusareasaddressgyrowth needsfor the administrator?
Isat leastoneof the focusareasaddressingnstructionalleadership?

57
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Sample EvaluatiodND SUPPORT Plan

AdminiO © O AName© § O

%OAT ONadé 06 O

School
Timeline for
KeyFindingsfrom Outcome Goalsz Additional Skills, Measuring
Student Achievementand ~ 3SLOsand LeadershipPractice Evidence Knowledgeand  Goal
StakeholderSurveyData  1Survey FocusAreas(2) Strategies of Success SupportNeeded ~ Outcomes
75¢of studentsreportthat | SLOL: FocusAreal: Develop ELgraduation | Supportneeded | Creditstatus
teachergpresentmaterial IncreaseELcohort | Use assessments, | SupportService | rateincreases | inreaching will be
ina waythat is easyfor graduationrateby | datasystemsand SLOsto by 2% over outto the determined
themto understandand 2%andthe accountability address lastyearand ELstudent after
learnfrom. ELCohort extended strategiesto intervention theextended | populationand | summer
GraduationRateis65*and | graduationrate improveachieve needsand graduation familiesto school.
the extendedgraduation by 3". ment, monitor strategies. rateincreases | increase
rateis 70", andevaluate by 3%, awarenesof
progress,close the graduation
achievement requirementsand
gapsand benefits.
communi cate
80%of studentscomplete | SLO2: FocusArea2: Develop 90" of students | Workwith school
10thgradewith 12credits. | 90% of students Improveinstruction | content haveatleast | counselordo
completel0thgrade | forthediverseneeds | teacherSLOs | 12 creditsvhen | ensurestudents
with 12 credlits. ofall students;and to address enteringthe areenrolledin
collaborativelymoni- - CTCommon 11thgrade. creditearning
torandadjustcurrict | Corereading coursesn 9th
lumandinstruction. strategiesand and10thgrades
(PE2,EB) expectations. andthat deficient
Use current data to studentsare
monitor ELstudent contactedre:
progressandto summermremedial
target studentsfor offerings.
intervention.
87*of 10thgradersare SLO3: Provideteacher | STAR
proficientin reading, 95" of studentsare PLexperiences | assessments
asevidencecby CAPT readingatgrade asneededto indicatethat
scores (iailable). levelat the endof target skillsin | 95%of students
10thgrade. differentiation | arereadingon
ofinstruction. | gradelevelat
the endof
10thgrade
75°0f studentsreportthat | Surveyl: 90" of students
teacherspresentmaterialin | 90" of students report by survey
awaythat iseasyforthem | reportthat teachers responsehat
to understandandlearn presentmaterialin teachergres
from. ELCohortGradu awaythat makesit entmaterial
ation Rateis 65* andthe easyforthemto inawaythey
extendedgraduationrate understandand canunderstand
is70", learn. andlearnfrom.
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Step 3: PlanImplementation and EvidenceCollection

As the administrator implements the plan, he/ste and the evaluatar both colled evidenee about the
AAT ET E @adideForthdedaluator,this mustincludeat leasttwo and preferably more, school
site visits. Periodic, purposefulschoolvisits offer critical opportunities for evaluatorsto
observe,collect evidenceand analyzethe work of schoolleaders.At a minimum,fall, winterandspring
visitsto the schooll A A AvArkstedill provideinvaluableinsightinto the schooll A A Apérfortnénce
and offer opportunitiesfor ongoing feedbackanddialogue.

Unlike visiting a classroomto observea teacher,schoolsite visitsto observeadministrator practicecan
vary significantlyin length and setting. It isrecommendedhat evaluatorsplan visitscarefullyto maximize
the opportunity to gather evidencerelevantto anA A i ET E QptatidetdtuSadeds.Further, centralto
this processis providing meaningfulfeedbackbased on observedoractice:seethe SEEDwvebsitefor forms
that evaluatoramayusein recordingobservationsandprovidingfeedback Evaluatorshouldprovidetimely
feedbackafter eachvisit.

Besidesthe schoolsite visit requirement, there are no prescribedevidencerequirements.The model
relies on the professionaljudgment of the administrator and evaluator to determine appropriate
sourcesf evidenceandwaysto collectevidence.

Buildingon the sampleevaluationand supportplanon page49,thisA A | E1 E OQaluAtdnhapnéid
to consultthe following sourcesof evidenceto collectinformation about the administratorin relationto
hisor herfocusareasandgoals:

Datasystemsandreportsfor studentinformation
Artifactsofdataanalysisandplansforresponse
Observation®fteacheteammeetings

Observationsof administrative/leadershipgeam meetings
Observationf classroomsvherethe administrator ispresent
Communicationgo parentsandcommunity
Conversationsvith staff

Conversationsvith students

Conversationsvith families

=4 =2 =2 =4 4 A4 -5 A5 -5 -2

Presentationsat Boardof Educationmeetings,community resource
centers, parentgroupsetc.

Further,the evaluatormay want to establisha scheduleof schoolsite visits with the administrator to
collectevidenceandobservethe AA | ET E QvOrk EhéfirsigitShouldtake placenearthe beginning

of the schoolyearto groundthe evaluatorin the schoolcontextandthe AA T ET E Oé&vanatdnaad O
supportplan.Subsequentisitsmight be plannedat two-to three-month intervals.

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning &

P.0.Box2219 Hartford,Connecticu06145 | HOTLINES60-7136868 | sde.seed@ct.gov 39

I



mailto:sde.seed@ct.gov

A note on the frequency of schoolsite observations:
State guidelines call foraldA A1 ET E O&valuAtion taidcidde:
1 2observationgoreachadministrator.

1 4 observationgor anyadministratornewto their district, school,the professionor
who hasreceivedratingsof developingr belowstandard

Schoolvisitsshouldbe frequent, purposefulandadequatefor sustaininga professionakconversaion
aboutanA A ET E @pladdedl 06 O

Step 4: Mid-Year Formative Review

Midwaythroughthe schoolyear(especiallyat apoint wheninterim studentassessmentlata areavailable
for review)is an ideatime for aformal checkin to reviewprogress.n preparaion for meeting:

1 Theadministratoranalyzesavailablestudent achievementlataandconsiders
progressoward outcomegoals.

M Theevaluatorreviewsobservationandfeedback
forms to identify key themesfor discussion.

The administrator and evaluator hold a Mid-Year Formative Conference,with explicit discussionof
progresstoward studentlearningtargets, aswell asany areasof performancerelated to standardsof
performanceand practice. The meeting is also an opportunity to surfaceany changesin the context
(e.g.,alargeinflux of newstudents)that couldinfluenceaccomplishmentof outcome goals; goals may
be changedat this point. Mid-Year ConferenceDiscussionPrompts areavailableonthe SEEDwebsite.

Step 5: Self-Assessment

In the spring, the administrator takes an opportunity to assesshis/her practice on all 18 elements of
the CCL:ConnecticutSchool LeadershipStandards.For each element, the administratordetermines
whetherhe/she:

Needgo growandimprovepracticeonthiselement;

Hassomestrengthsonthiselementbut needsto continueto growandimprove,;

= =4 =

Isconsistentlyeffectiveonthiselement;or
1 Carempowerothersto beeffectiveonthiselement.

The administrator shouldalsoreview his/herfocusareasand determine if he/sheconsidershim/herself
ontrackor not.

In some evaluation systems,self-assessmenbccurslater in the processafter summative ratings but
before goal setting for the subsequentyear. In this model the administrator submitsaselfassessment
prior to the Endof-Year Summative Reviewas an opportunity for the selfreflection to inform the
summativerating.
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Step 6: Summative Reviewand Rating

The administratorand evaluatormeet in the late springto discusshe AA | E T E Gé&fOasgedsosntO
and all evidencecollected over the courseof the year. While a formal rating followsthis meeting, it is
recommendedthat evaluatorsusethe meeting asan opportunity to conveystrengths,growth areasand
their probablerating. After the meeting,the evaluator assignsarating basedon all availableevidence.

EnsuringFairnessand Accuracy:Evaluator Training, Monitoring
and Auditing

All evaluatorsarerequiredto completetraining onthe SEEDevaluationandsupportmodel. The purpose
of training is to provide evaluatorsof administratorswith the tools that will resultin evidencebased
school site observations;professionallearning opportunities tied to evaluation feedback, improved
teachereffectivenessand studentperformance.

The CSDE will provide districts with training opportunities to support district evaluators of
administratorsinimplementationof themodelacrosgheir schoolsDistrictscanadaptand buildonthese
toolsto providecomprehensiverainingandsupportto ensurethat evaluatorsare proficientin conducting
administratorevaluations.

School districts who have adopted theSEED model will be expected to engage in the CSDE
sponsored multi-day training. This comprehensive training will giveevaluators the opportunity
to:

1 Understandthe variouscomponentsof the SEEDadministrator
evaluationandsupportsystem;

1 Understandsource®fevidencehatdemonstrateproficiencyon
the CCLLeaderEvaluationRubric;

i Establishacommonlanguagethat promotesprofessionalismandaculturefor
learning throughthe lensof the CCLLeaderEvaluationRubric;

i Establishinter-rater reliability through calibrationsof observerinterpretations
of evidenceandjudgmentsof leadershippractice;and

9 Collaboratewith colleaguego deepenunderstandingof the content.

Participants in the training will have opportunities to interact with colleagues and engageén
practice and optional proficiency exercisesto:

1 Deepen understandingf the evaluationcriteria,
91 Defineproficientleadership;

9 Collectsortandanalyzesvidenceacrossacontinuumof
performance;and

1 Determineafinalsummativeratingacrossnultipleindicators.

*As of Spring2015, the CCL Leader Evaluation Rubric is undergoing a validation study. Substantive revisions are expected to
be made to the rubric prior to its expected release in June 2015.

=
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PLEASENOTE:Schoodistrictswhohavea locally-developecatvaluationand supportplancan alsochoose
to participatein the CSDEsponsoredrainingopportunitieor evaluatorshowever itrainingopportunities
areinternallydevelopedr contractedwith areputablevendor the following are points for consideration:

Points for District Consideration:

EDevelopmentor selection of amvaluationframework/rubric to measure
andprovidefeedbackonleaderperformanceandpractice

Eldentificationof criteriato demonstrateproficiency(optional)
EProvision of ongoingalibration activities
EDeterminationof frequencyfor proficiencystatusrenewalif applicable

The evaluatorcompletesthe summativeevaluationreport, sharesit with the administrator and addsit
to the AAT ET E Opgercohr@iifil® @ith any written comments attached that the administrator
requeststo be addedwithin two weeksof receiptof the report.

Summativeratings must be completedfor all administratorsby June30of a given schoolyear.Should
state standardizedtest data not yet be availableat the time of a finalrating, aratingmustbecompleted
basedonevidencethat isavailable Whenthe summativerating for anadministratormay be significantly
impacted bystate standardized testlata or teacheeffectivenessatings,the evaluatorshouldrecalculate
theAAT ET E G@OAtOd ra&idg@henthe datais availableand submitthe adjustedrating no later

than Septemberl5. Thisadjustmentshouldtake place beforethe start of the new schoolyear so that

prior year resultscaninform goalsettingin the newschoolyear.

Initial ratings are basedon all availabledata and are made in the spring so that they can be used for
any employment decisionsas needed. Since some componentsmay not be completedat this point,
herearerulesof thumb to usein arrivingat arating:

1 If stakeholdersurveyresultsarenot yet available then the observation ofpractice
rating shouldcountfor 50 of the preliminaryrating.

1 Ifthe teacher effectivenessutcomesratingsarenot yet available then thestudent
learningmeasuresshouldcountfor 50 of the preliminaryrating.

1 Ifthe state accountabilitymeasuresarenot yet available then the StudentLearning
Objectivesshouldcountfor the full assessmenbf studentlearning.

1 If noneof the summative studentearningindicatorscanyet be assessedthen the
evaluatorshouldexaminethe mostrecentinterim assessmentlatato assess
progressandarriveat anassessmendfthe A Al ET E (p&rforianteandnio
component.
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SupportandDevelopment

Evaluationalone cannothope to improve leadershippractice, teachereffectivenessand student learning.
However,when paired with effective, relevantand timely support, the evaluation processasthe potential
to helpmoveadministratorsalongthe pathto exemplarypractice.

Evaluation-Informed Professional Learning

Student successdepends on effective teaching, learning and leadership. The CSDE vision for
professionallearningis that eachand everyConnecticuteducatorengagesin continuouslearningevery
day to increase professional effectiveness, resulting in positive outcomes for all students. For
planned, well supported, standardsbased, continuous professional learning focused on improving
studentoutcomes.

evaluatorsall teacherswill identify professional learningneedsthat supporttheir goaland objectives..
Theidentified needswill serveasthe foundationfor ongoingconversaions aboutthe O A A A prédctizé O
and impact on student outcomes.The professionallearning opportunities identified for eachteacher
shouldbe basedonthe individualstrengthsand needghat areidentified throughthe evaluationprocess.
The processmay alsorevealareasof commonneedamongteachers,which canthen be targeted with
schootwide or district- wide professionalearningopportunities.

Points for District Consideration:

Professionallearning that increaseseducator effectivenessand results for all
students requires skillful leaders whadevelop capacity, advocate and create
support systems for professional learning.

Z Learning Forward,2014
http://learnirgforward.org/standards/leadershipgxnfD9dXuQ

EDevelop Capacity for Learning and Leading- Systemsthat recognizeand advance
sharedleadershippromote leadersfrom all levelsof the organization.Leaderswork
collaborativelywith othersto createa visionfor academicsuccessnd set cleargoals
for studentachievementasedon educatorandstudentlearningdata.

FAdvocate for Professional Learning- As advocatesof professionallearning,leaders
maketheir own careerlong learningvisibleto others. Theyparticipatein professional
learningwithin and beyondtheir own work environment. Leadersconsumeinforma-
tion in multiple fieldsto enhancetheir practice.

FCreateSupport Systemsand Structures- Skillfulleadersestablishorganizationalsys
temsandstructuresthat supporteffective professionalearningand ongoingcontinu-
ousimprovement. Theyequitablydistribute resourcego accomplishindividual,team,
schooland schoolsystemgoalsthrough blended learning structuresand promoting
teachercollaborationand professionaldevelopmentthrough socialmedia and other
technologicaltools.
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Points for District Consideration

#1171 AAOEAOOGO $AAEET EOET lqualisipfeianal Ekrn@isa 1 AT, 2
process that ensures all educators have equitable access throughout their career continuum to
relevant, individual and collaborative opportunities@ahance their practice so that all

students advance towards positive academic and famademic outcomesBestpractices

include:

E Creating learning communities committed to continuous improvement, collective
responsibility,accountabilityandgoalalignment;

E Prioritizing, monitoring, and coordinating resources tied to goals /objectives and
evidencebasedfeedbackprovidedaspart of the evaluationprocess; and

E Aligning jobembedded professional learning with school and district goals and
priorities,curriculumandassessments.

Another key component of successsthe development of leadership capacityin
these alignment and coherenceefforts.

Thisisaccomplishedby:

E Developingwell-supportedand effective coachesteacherleadersand principalswho are
strategicallyselectedbasedon validindicatorsof effectivenessempoweredto supportand
monitor teacherlearning;andprovidemeaningful,evidencebased, actionablefeedback
that supportsO A A A eeffe@iéh@nd analysisof their practice.

E Creating structures and systems that enable teams of educators to engggb-in
embeddedprofessionalearningon anongoingbasis.

#1171 AAOEAOOBO 3O0AT AAOAO A1 O 001 AAOGOET T Al |, A/
can be fountierewhen released.
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Improvement and RemediationPlans

IfanAAT ET E Opertdovn@ricedsiraded as developingor below standard it signalsthe need for
focused support and development. Districts must develop a system to support administrators not
meeting the proficiency standard. Improvement and remediation plans should be developedin
consultationwith the administrator and his/herexclusivebargaining representative,when applicable,
andbe differentiated by the levelof identified needand/or stageof development.

Districtsmay developa systemof stagesor levelsof support.Forexample:

1. Structured Support: An administratorwould receivestructuredsupportwhenan area(s)
of concernis identified during the schoolyear.Thissupportis intendedto provide short-
term assistanceéo addressa concernin its earlystage.

2. SpecialAssistance:An administratorwould receivespecialassistanceavhen he/sheearns
an overall performance rating of developingor below standard and/or has received
structured support. An educator may also receive specialassistancef he/shedoes not
meet the goal(s)of the structured support plan. This supportis intended to assistan
educatorwhois havingdifficulty consistentlydemonstratingproficiency.

3. Intensive Assistance:An administrator would receiveintensive assistancenvhen he/she
doesnot meet the goal(s)of the specialassistanceplan. Thissupportisintendedto build
thestaffi Al A Adrpeaency.

Points for District Consideration:

Well-articulated Improvement and Remediation Plans:

FClearlyidentify targeted supports, in consultation with thadministrator,which may
include specializedprofessionaldevelopment,collegial assistancejncreasedsuper
visory observationsand feedback,and/or specialresources andgtrategiesalignedto
the improvementoutcomes.

FClearlydelineategoalslinked to specificindicatorsand domainswithin the observa
tion of practice framework/rubricthat specify exactly what the administrator must
demonstrateat the conclusionof the Improvementand RemediationPlanin orderto
beconsideredd® O £AEAEAT 0856

EIndicate a timeline for implementing suchresources support and other strategies,
in the courseof the sameschoolyearasthe planis developed.Determinedatesfor
interim and finalreviewsin accordancewith stages ofsupport.

EIncludeindicatorsof successincludingarating of proficientor better at the conclusion
of the improvementandremediationplan.

65

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning i |
P.0.Box2219 Hartford,Connecticu66145 | HOTLINES60-7136868 | sde.seed@ct.gov ﬁ



mailto:sde.seed@ct.gov

CareerDevelopmentandGrowth

Rewardingexemplary performanceidentified through the evaluation processwith opportunitiesfor
careerdevelopmentandprofessionagrowth isacritical stepin both building confidencein the evaluation
and supportsystemitself and in building the capacityand skillsof all leaders.

Examplesof suchopportunitiesinclude,but arenot limited to: observationof peers;mentoring aspiring
and early-career administrators; participating in development of administrator improvement and

remediation plansfor peerswhose performanceis developingor belowstandard leadingProfessional
Learning Communities; differentiated career pathways; and focusedprofessionallearning basedon

goalsfor continuousgrowth anddevelopment.

Points for District Consideration:

E Alignjob descriptionsto schoolleadershipstandards.
E Identify replicablepracticesandinform professionabevelopment.

E Supporthigh-quality evaluationthat alignsschoolaccountabilitywith teacherand
principalevaluationandsupport.

E Providefocusedtargeted professionalearningopportunitiesidentified throughthe
evaluationprocessaandschool/districineeds.

F Ensurehat the newprincipalroleissustainable.Explorewaysto alleviateadministra
tive andoperationaldutiesto allowfor greaterfocusonthe role of instructionalleader.

F Recognizeandrewardeffective principals.

=
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LeadershigPracticeRelatedIndicators

The Leadership Practice Related Indicators evaluate the AA T ET E Oknawedye @ & mplex
set of skillsand competenciesand how these are appliedin leadershippractice. It is comprisedof two
components:

1 ObservatiorofLeadershigPractice whichcountsfor40%;and
1 StakeholdeiFeedbackwhichcountsfor10%.

Component #1:Observation of Leadership Practic€40%)

An assessmenbf anA Al ET E Qéxdessiidpradic® z by direct observationof practice and the
collectionof other evidenceg is40*of anA A1 E T E Gdnnatideratng.O

Leadershippracticeis describedin the CommonCoreof Leading(CCL)ConnecticutSchoolLeadership
Standardsadoptedby the ConnecticutState Boardof Educationin Juneof 2012, which usethe national
Interstate School LeadersLicensureConsortium (ISLLC)standards as their foundation and define
effective administrative practice through six performanceexpectations*

1.Vision, Mission and Goals: Educationleadersensurethe successand achievementof all
studentsby guidingthe developmentandimplementationof a sharedvisionof learning,a
strongorganizationalmissionand high expectationsfor studentperformance.

2.Teaching and Learning: Educationleadersensurethe successand achievementof all
studentsby monitoring and continuouslyimprovingteachingandlearning.

3.0rganizational Systems and Safety: Education leaders ensure the successand
achievementof all studentsby managingorganizationalsystemsandresourcedor asafe,
high-performinglearningenvironment.

4. Familiesand Stakeholders: Educationleadersensurethe successand achievementof all
studentsby collaboratingwith familiesandstakeholdergo respondto diversecommunity
interestsandneedsandto mobilizecommunityresources.

5. Ethics and Integrity: Education leaders ensure the successand achievementof all
studentsby beingethicaland acting with integrity.

6. The Education System: Educationleadersensurethe successand achievementof all
studentsandadvocatefor their students,faculty andstaff needsby influencingsystemsof
political, social,economic,legaland cultural contextsaffecting education.

All six of these performance expectationscontribute to successfulschools,but researchshowsthat
some have a bigger impact than others. In particular, improving teachingand learning is at the core
of what effective educational leaders do. As such, Performance Expectation 2 (Teaching and
Learning) comprises approximately half of the leadership practice rating and the other five
performance expectations arequally weighted.

*In 2014, the Council of Chief State School Officers (CCSSO) released revised ISSLC Standards to better incorporate ag €
body of research and best practices from the field for public cantnThe CCSSO anticipates publication of revised standards in 1
coming year.
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Figure 3: LeadershipPracticez 6 PerformanceExpectations

,to)sAg
Yoryeynpy 20

Theseweightingsshouldbe consistentfor all principalsand central office administrators.For assistant
principalsand other schootbased092 certificate holdersin non-teachingroles, the six performance
expectations areveighedequally,reflectingthe need foremergingleadersto developthe full setof skills
and competenciesin order to assumegreater responsibilitiesas they move forward in their careers.
While assistantb O E 1 Ar@eB &nbl @dgponsibilitiesvary from school to school, creating a robust
pipeline of effective principals dependson adequatelypreparingassistantprincipalsfor the principal
ship.

In order to arrive at these ratings, administrators are measuredagainst the CCL Leader Evaluation

Rubricwhichdescribedeadershipactionsacrossfour performancelevelsfor each of the sixperformance
expectationsandassociatealements.Thefour performancdevelsare:

n Exemplary. TheExemplaryLevelfocusesonthe conceptsof developingcapacityfor action
and leadershipbeyondthe individualleader.Collaborationand involvementfrom a wide
range of staff, students and stakeholdersis prioritized as appropriatein distinguishing
Exemplaryperformancefrom Proficientperformance.

n Proficient: Therubricisanchoredat the ProficientLevelusingthe indicatorlanguagefrom
the ConnecticutSchoolLeadershigStandardsThe specificindicatorlanguageis highlight-
edin bold at the Proficientlevel.

n Developing The DevelopingLevelfocuseson leaderswith a generalknowledgeof leader
shippracticesbut most of those practicesdo not necessarilyeadto positiveresults.

n BelowStandard: The BelowStandardLevelfocuseson alimited understandingof leader
shippracticesandgeneralinactionon the part of the leader.

Two key concepts, indicated by bullets, are often included as indicators. Each concept
demonstratesa continuumof performanceacrosshe row, from belowstandardto exemplary.
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Examplesof Evidenceareprovidedfor eachelementof the rubric.WhiletheseExamplef Evidencecan
be a guide for evaluatortraining and discussionthey are only examplesand should notbe usedasa
checklist.As evaluatordearn and usethe rubric, they should review these Examplesof Evidenceand
generateadditional examplesfrom their own experiencethat couldalsoserveasevidenceof Proficient
practice.

Strategies forUsingthe
CCLLeaderEvaluation
Rubric:

Helping administrators get better: The rubric is designedto be developmentalin use. It containsa
detailed continuum of performancefor everyindicator within the CCL:Connectcut SchoolLeadership
Standardsin order to serveasa guide and resourcefor schoolleaders and evaluatorsto talk about
practice, identify specificareasfor growth and development, and havelanguageto usein describing
whatimprovedpracticewouldbe.

Making judgments about administrator practice: In some cases,evaluatorsmay find that a leader
demonstratesone level of performancefor one concept and a different level of performancefor a
secondconceptwithin a row. In those cases,the evaluator will use judgmentto decideonthe levelof
performancefor that particularindicator.

Assigning ratings for each performance expectation: Administrators and evaluatorswill not be
requiredto complete this rubric at the Indicator level for any self-assessmenbr evaluationprocess.
Evaluators and administrators will review performance and complete evaluation detail at the
PerformanceExpectationleveland may discusperformanceat the Element level, using the detailed
Indicatorrows as supporting information as needed.As part of the evaluationprocess,evaluatorsand
schoolleadersshouldidentify a few specificareasfor ongoingsupportandgrowth.

Assessingthe practice of administrators other than principals: All indicatorsof the evaluationrubric
may not apply to assistantprincipalsor central office administrators. Districts may generate ratings
using evidence collected from applicable indicators in the CCL:ConnecticutSchool Leadership
Standards.

*In Spring 2015, the CCL Leader Evaluation Rukitic undergo a validation study. In response to
OOAEAET 1T AAO EAAAAAAAERh OAOEOEITT O AOA AgpAAOAA
released in June 2015.

andsupport systenwhile furtherguidance iveingdeveloped All CentralOffice Administratorswill berequired toparticipate inthe
newsystemin the 20152016schoolyear.
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PerformanceExpectation 1:Vision, Mission andGoals

Educationleadersensurethe successand achievementof all studentsby guidingthe developmentand
implementation of a sharedvision of learning, a strong organizationalmissionandhigh expectations

for studentperformance.

ElementA: High Expectations forAll
Leaders ensurethat the creation of the vision, missionand goals establisheshigh expectationsfor all

studentsand staff™.

The Leade3

Indicator Below Standard Developing Proficient
1. Information relieson usesdatato usesvaried usesawiderange
& analysis their own set goalsfor sourcesof of datato inform
SENEVE B knowledgeand  students. informationand  the development
missionand assumptiondo  shapesavision  analyzedlata of andto
goals shapeschoot andmission aboutcurrent collaboratively
wide vision, basedon basic practicesand track progress
missionand dataandanalysis. outcomesto toward achieving
goals. shapeavision, the vision,
missionand missionand
goals. goals.
2B RIRON doesnotalign ~ establishes alignsthe vision, buildsthe
policies theOAET | | € schoolvision, missionandgoals capacityof all
vision,mission missionandgoals of the schoolto  staffto ensure
andgoalsto that arepartially ~ district, stateand the vision,
district, stateor  alignedto district federalpolicies.  missionandgoals
federalpolicies.  priorities. arealignedto
district, state and
federalpolicies.

“Leader:ConnecticutSchoolLeaderswho are employedundertheir immediate administrator 092 certificate
(e.g.,curriculumcoordinator,principal,assistantprincipal,departmentheadandother supervisorypositions.)
” Staff: All educatorsandnon-certified staff

*Given potential changes tthe rubric, these indicators and performance descriptors may be
subject to change.

Arriving at a Leadership Practicssummative Rating

Summative ratings are based on the evidencefor each performance expectationin the CCL Leader
EvaluationRubric. Evaluatorscollect written evidenceabout and observethe adminE O O Olaa@drsbip O
practice acrossthe six performanceexpectationsdescribedin the rubric. Specificattention is paid to
leadershipperformanceareasidentified asneedingdevelopment.

=
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Thisis accomplishedthrough the following steps, undertakenby the administrator being evaluated
andby the evaluatorcompletingthe evaluation:

Theadministratorand evaluatormeet for aGoalSetting Conferenceo identify focusareas for
developmentofthe A AT ET E Osadershipbradiice

1.The administrator collectsevidenceabout his/herpractice and the evaluator collects
evidenceabout administrator practicewith a particularemphasison the identified focus
areasfor development.Evaluators of administrators must conduct at least two school
site observations for any administrator and should conduct at least four school site
observationsfor administrators who are new to their district, school, the professionor
who havereceivedratings of developingor belowstandard.

2.The administrator and evaluator hold a Mid-Year Formative Conferencewith a focused
discussiorof progresgoward proficiencyinthe focusareaddentified asneedingdevelopment.

3.Nearthe endof the schoolyear,the administratorreviewsall information and datacollected
during the year and completesa summative selfassessmentfor review by the evaluator,
identifying areasof strengthandcontinuedgrowth, aswell asprogresson the focusareas.

4. Theevaluatorand theadministrator meetto discussall evidencecollectedto date. Follow
ingthe conferencethe evaluatorusesthe preponderancef evidenceto assigna summative
rating of exemplary proficient developingor belowstandardfor each performanceexpec
tation. Thenthe evaluatorassignsa total practicerating basedon the criteriain the chart
belowandgeneratesasummaryreport of the evaluationbeforethe endof the schoolyear.

Principalsand Central Office Administrators:

Exemplaryon At leastProficient At least BelowStandardon
Teachirg and onTeaching Developingn Teachirng and
Learning andLearning Teachirg and Learning
+ + Learning
+ or

Exemplaryon at least At leastProficienton At leastDeveloping BelowStandardon
2 other performance  at least3other per- on at least3other at least3other
expectations formance performance performance
+ expectations expectations expectations

+

Norating below

Norating below

Proficienton any Developingon any
performance performance
expectation expectation

* Given potential changes to the rubric, this rating scale may be subject to change.
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Assistant Principalsand Other SchoolBasedAdministrators:

Exemplary Developing Below Standard

Exemplaryon at least At leastProficienton At leastDevelopingpn ~ BelowStandardon

half of measured at leastamajority of at leasta at least halfof
performance performance majority of performance
expectations expectations performance expectations
+ + expectations

Norating below Norating below

Proficienton any Developingn any

performance performance

expectation expectation

Component #2: Stakeholder Feedback(10*)

Feedbackirom stakeholdersz assessedy administration of a surveywith measuresthat align to the
CCL:ConnecticutSchoolLeadershipStandardsz is 10¢of anA A | E 1 E OsOramfatvéradidg O

Foreachadministrativerole, the stakeholderssurveyedshouldbe those in the bestposition to provide
meaningful feedback. For schootbased administrators, stakeholders solicited for feedback must
include teachers and parents, but may include other stakeholders(e.g., other staff, community
members,students, etc.). If surveyedpopulationsinclude students, they canprovidevaluableinput on
schoolpracticesandclimatefor inclusionin evaluationof schootbasedadministrativeroles.

ApplicableSurveyTypes

Thereare severaltypesof surveysz somewith broaderapplicationfor schoolsanddistrictsz that align
generallywith the areasof feedbackthat are relevant for administrator evaluation Thesenclude:

n Leadershippractice surveysfocusdirectly on feedback relatedo al A A Apdrforinéhce
and the impact on stakeholders.LeadershipPractice Surveysfor principals and other
administrators are availableand there are also a number of instruments that are not
specificto the educationsector, but rather probe for information aligned with broader
leadershipcompetenciesthat are alsorelevantto ConnecticutA A1 ET E OptattideO1 OO
Typically, leadershippracticesurveysfor usein principalevaluationscollectfeedbackfrom
teachersandother staff members.
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n Schoolpractice surveyscapturefeedbackrelatedto the key strategies,actionsandevents
at a school.Theytend to focus on measuringawarenessand impact from stakeholders,
whichcanincludefaculty and staff, students,and parents.

n School climate surveyscovermany of the samesubjectsas schoolpractice surveysbut
are also designedto probe for perceptionsfrom stakeholderson the O A E 1 prel/adir@
attitudes, standardsandconditions.Theyaretypicallyadministeredto all staff aswell asto
studentsandtheir family members.

To ensurethat districts use effective surveyinstrumentsin the administrator evaluationprocess,and
to allow educatorsto shareresults acrossdistrict boundaries,the CSDEhas adoptedrecommended
surveyinstrumentsaspart of the SEEDstate modelfor administrator evaluationand support. Panorama
Education developed the surveysfor use in the State of Connecticut,and districts are strongly
encouragedo usethesestate modelsurveys.

Seethe SEEDwebsite for examplesof eachtype of surveyas well as sample questionsthat alignto
the CCL:ConnecticutSchool LeadershipStandards.Seethe SEEDwebsite for PanoramaEducation
surveys.

The survey(s)selected by a district for gathering feedback must be valid (that is, the instrument
measureswhat it is intended to measure)and reliable (that is, the use of the instrumentisconsistent
amongthose usingit andis consistentovertime). In order to minimize the burden on schools and
stakeholders,the surveyschosenneed not be implemented exclusivelyfor purposesof administrator
evaluation,but may have broaderapplicationas part of teacherevaluationsystems,schootor district-
wide feedbackand planningor other purposes.Adequate participation and representationof school
stakeholderpopulation is important; there are severalstrategiesdistricts may chooseto useto ensure
successn this area, including careful timing of the surveyduring the year, incentivizing participation
and pursuingmultiple meansof solicitingresponses.

Any surveyselectedmust align to some or all of the CCL:ConnecticutSchoolLeadershipStandards,
so that feedbackis applicableto measuringperformanceagainstthose standards.In mostcasespnly
a subsetof surveymeasureswill align explicitly to the Leadership Standards, so administrators and
their evaluatorsare encouragedto selectrelevant portions of the O O O OrdsWlt§ t® incorporate into
the evaluationand support model.
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For each administrative role,stakeholdersproviding feedback might include:
SCHOOI-BASEDADMINISTRATORS

Principals:
Allfamily members
Allteachersandstaff members
All students

Assistant Principalsand other schoolbasedadministrators:

All or asubsetof family members
All or asubsetof teachersand staff members
All or asubsetof students

CENTRALOFFICEADMINISTRATORS

Line managersof instructional staff

(e.g., Assistant/RegionalSuperintendents):
Principalsor principal supervisors
Other direct reports
Relevantfamily members

Leadershipfor offices of curriculum, assessment,specialservices
andother central academicfunctions:

Principals

Specificsubsetsof teachers

Other specialistswithin the district

Relevantfamily members

Leadershipfor offices of finance, human resourcesand legal/employee
relations offices and other central sharedservicesroles

Principals

Specificsubsetsof teachers

Other specialistswithin the district

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning i
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Stakeholder FeedbackSummative Rating

Ratings should reflect the degree to which an administrator makes growth on feedbackmeasures,
usingdatafrom the prior yearor beginningof the yearas abaselinefor setting a growth target.

Exceptionsto this include:

nAdministratorswith highratingsalready,in whichcase the rating shouldreflectthe
degreeto whichmeasuregemainhigh.

nAdministrators newto the role, in whichcase the rating shouldbe basedon areasonable
target, usingdistrict averageor averagef schoolsin similarsituations.

This is accomplishedin the following steps, undertaken by the administrator being

evaluatedandreviewedby the evaluator:

1.Selectappropriatesurveymeasuresalignedto the CCL:ConnecticutSchoolLeadership
Standards.

2. Reviewbaselinedataon selectedmeasuresyhichmayrequireafall administrationof the
surveyin yearone.

3.Setltarget for growth on selectedmeasuregor performanceon selectedmeasuresvhen
growth is not feasible to assess or performance is alrdaghky).

4. Laterin the schoolyear,administersurveydo relevantstakeholders.
5.Aggregatedataanddeterminewhetherthe administratorachievedhe establishedarget.
6. Assignarating, usingthis scale:

Exemplary Developing Below Standard

Substantially Met target Madesubstantial Madelittle or no
exceededarget progressbut did not progressagainsttarget
meettarget

T s o~ A z A

b Ol C GkDtOihe discretionof the evaluatorand the administrator being evaluatedin the context
of the target being set. However, more than half of the rating of an administrator on stakeholder
feedbackmust be basedon an assessmenbf improvement overtime.
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Examplef SurveyApplications

Example#1.:

School#1 hasmid-range student performanceresults ands working diligently to improve out-comes
for all students. As part of a district-wide initiative, the school administers a climate survey to
teachers,studentsand family members.The resultsof this surveyare appliedbroadlyto inform school
and district planningaswell asadministratorand teacher evaluations.Baselinedata from the previous
U A AsOregshowgeneralhigh performancewith a few significant gapsin areasalignedto the CCL:
Connecticut School Leadership Standards. The principal, district Superintendent and the school
leadershipteam seleced one areaof focusz building expectationsfor student achievementz and the
principal identified leadership actions related to this focus area which are aligned with the CCL:
ConnecticutSchoolLeadershipStandards At the end of the year, surveyresultsshowedthat, although
improvementwasmade,the schoolfailedto meetits target.

Measureand Target Results(Target met?)

Percentageof teachersandfamily members

agreeingor strongly agreeingwith the state- No; resultsat the end ofthe yearshowedan
ment (Studentsarechallengedo meethigh increaseof 3*to 74* of respondentsagreeing
expectationdA O O E Awolldikciedsé 0 or strongly agreeingwith the statement.
from 7T%to 77".

Stakeholder FeedbackRating: 0$ AOAT T PET Co

Example#2:

School #2 is a low-performing schoolin a district that has purchasedand implemented a 360° tool
measuringa® O E 1 AeBdRraHipgradticewhich collectsfeedbackfrom teachers the principalandthe
D OET Asperisbrh@resultingscoresfrom this tool areincorporatedin the A E O Oadrfidisbaiod
evaluationandsupportsystemasstakeholderinput.

Baselinedata from the prior year reflects room for improvementin severalareasand the principal,
her supervisorand the schoolleadershipteam decidesto focuson ensuringa safe, high performing
learning environment for staff and students (aligned with PerformanceExpectation#3). Together,
the principal and her supervisorfocus on the B O E 1 ArddeBirAdstabishinga safe, high-performing
environmentand identify skillsto be developedthat are alignedto this growth area.Theythen seta
target for improvementbasedon specificmeasuresin the survey,aiming for an increaseof 7#in the
number of stakeholderswho agreedor strongly agreedthat that there was growth in the identified
area.Resultsat the endof the schoolyearshowthat the principalhadmet hertarget, with anincreaseof
9%,
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Measureand Target Results(Target met?)

Percentageof teachers,family members
andother respondentsagreeingor strongly Yes;resultsat the end of the yearshowedan

agreeingthat the principalhadtakeneffective | increaseof 9”to 80" of respondentsagreeing
actionto establisha safe,effectivelearning or strongly agreeing.
environmentwouldincreasefrom 72¢to 78".

Stakeholder FeedbackRating: 00 O AEAEAT 06

The Student OutcomesRelatedIndicatorscapturethe A A | ET E Qrdpachdd btwénOearningand
comprise halbf the finalrating.

Student OutcomesRelated Indicators includestwo components:

nStudentLearningwhichcountsfor45*;and
n TeacherEffectivenes®utcomes,which countsfor 5%.

Component #3: Student Learning (45")

Studentlearningis assessedh equalweight by: (a) performanceand progresson the academidearning
measuresin the O O A @cBabirtability system for schoolsand (b) performanceandgrowth onlocally-
determinedmeasuresEachof thesemeasureswill have aweight of 22.5°andtogether they will account
for45¢ofthe AAT ET E G@bdian] 06 O

State Measures ofAcademic Learning

With the © O A @elv Scliolaccountabilitysystem,a O A E | SP# @h @verageof student performance
inalltestedgradesandsubjectsfor agivenschoob allowsfor the evaluationof schoolperformanceacross
alltestedgrades subjectsandperformancelevelson statetests. Thegoalfor allConnecticutschoolsisto
achievean SPIrating of 88, whichindicatesthat on averageall studentsareatthe O O A @ @R O 6

Currently, the O O A Gécdudrability system?® includes two measures of student
academic learning:

1. School Performance Index (SPI)progressz changesfrom baselinein student achieve

~N A s~ N oA =

PLEASENOTE: SPIcalculationswill not be availablefor the 201415 schoolyeardueto
the transitionfrom statelegacyteststo the SmarterBalancedAssessmentTherefore, 45
ofanAA[ E1 E QaimAodS$tudéntdearningwill be basedon student growth and
performance on locally determined measures.

2. SPIprogressfor student subgroupsz changedrom baselinein student achievementor

~ A o~ ~NLoA =

7 All of the currentacademidearningmeasuresn the state accountability systenassesstatusachievementof studentsor changesn
statusachievementirom yearto year. Thereareno true growth measures.If the state addsa growth measureto the accountability
model,it isrecommendedhat it countas50”of ab O E | AtAt®adddemidearningrating in Excelling school£0” in Progressingand
Transitionschoolsand70%in ReviewandTurnaroundschools.
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~ A L o~ o~ A =

includinga definition of the SPIseethe SEEDwebsite.

Yearlygoals forstudent achievementshouldbe basedon approximately1/12of the growth needed to
reach88, cappedat 3 points per year. Seebelow for a samplecalculationto determinethe SPIgrowth
target for aschoolwith an SPIrating of 52.

83—-52
12

3

Evaluation ratings for administrators on these state test measures are
generated as follows:

Step 1: Ratingsof SPIProgressareappliedto givethe administratora score
betweenland4, usingthe table below:

SPI Progress (all students and subgroups)

Did not
Maintain

SPI>=88 Maintain

<50%target  50-99”target 100-125°¢ > 125°target

SPI<88 progress progress target progress  progress

PLEASENOTE:Administratorsvho workin schoolswith two SPIswill usethe averageof the
two SPI ratings to apply for their score.

Step 2:Scoresare weighted to emphasizeimprovement in schoolsbelowthe 3 O A GBI 8 O
target of 88 and to emphasize subgroup progress and performance in schools
above the target. While districts may weigh the two measuresaccordingto local
prioritiesfor administratorevaluation,the following weightsarerecommended:

SPIProgress 100* minus subgroup *

SPISubgroupProgress 10* persubgroup;up to 50

"Subgroup(s) must existyiear prior anéh year of evaluation
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Below is a sample calculation for a school with two subgroups:

Measure Weight SummaryScore

SPIProgress 3 8 2.4

SPISubgrouplProgress 2 | 2

SPISubgroup2 Progress 2 1 2
TOTAL 2.8

Step 3: Theweightedscoresn eachcategoryaresummed,resulting in aroverallstate test
rating that is scoredon the following scale:

Exemplary Developing Below Standard

At orabove3.5 2.5t03.4 1.5t02.4 Lessthan 1.5

All protections related to the assignmat of schoolaccountability ratings (e.g., the minimum number of
days a student must be enrolled in order for that O O O /& Acbrésto be includedin an accountability
measureshallapplyto the useof statetest datafor administratorevaluation.

For any school that does not have tested grades (such as a K-2 school), the entire 45 of an
AAT ET E Or&tiogdad istaléndlearning indictors is based on the locally-determined indicators
describedbelow.

Locally-Determined MeasuresStudent Learning Objectives)

Administratorsestablishthree StudentLearningObjectives(SLOs)n measureghey select. Inselecting
measuresgcertainparametersapply:

n All measuresmust alignto Common Core State Standardsand Connecticut Content
Standards.In instanceswhere there are no suchstandardsthat apply to a subject/grade
level,districtsmust provideevidenceof alignmentto researchbasedlearningstandards.

n At leastone of the measuregnust focuson studentoutcomesfrom subjectsand/orgrades
not assessen state-administeredassessments.

n For administratorsin high school,one measuremust includethe cohort graduationrate
and the extended graduation rate, as definedin the3 O A @gbv@d applicatiorfor
flexibility underthe Elementaryand SecondaryEducationAct. All protectionsrelated to
the assignmentof schoolaccountabilityratings for cohort graduationrate and extended
graduationrate shallapplyto the useof graduationdatafor principalevaluation.

n For administratorsassignedto aschoolin OO A Ot A® 6 O1 Astatuf)ihdiatorswill
alignwith the performancetargetssetinthe O A E Tniandét€dimprovementplan.
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Elementary or

Non-tested subjects

'I\D/Irli?gli%jcmo' or grades Broaddiscretion
Graduation
Pl | G aden o SRS
requirement)
Broaddiscretion:Indicatorsmay focuson stu-
Elementaryor Non-tested subjects dentresultsfrom asubsetof teachers grade

levels or subjects;onsistentwith the job

Middle SchoolAP- | orgrades responsibilitiesof the assistantprincipalbeing

evaluated.
Graduation Broaddiscretion:Indicatorsmay focuson stu-
dentresultsfrom a subsetof teachers,grade
High School AP (meets the noRtest- | |ayels or subjects;onsistentwith the job
ed grades osubjects | regponsibilitiesof the assistantprincipalbeing
requirement) evaluated.
(meetsthe non-tested gradesor subjectsrequirement)
CentralOffice Indicatorsmay bebased on resultsn the groupof schoolsgroupof
Administrator students or subjectarea mostrelevantOT OEA AA[l ETE

responsibilities,or on district-wide studentlearningresults.

Beyondtheseparameters,administrators have broad discretion in selecting indicators, including,
but not limited to:

n Student performanceor growth on state-administered assessmentsand/or district-ad-
opted assessmentsiot includedin the state accountability measures(e.g., commercial
contentareaassessmentsAdvancedPlacemenexaminations|nternationalBaccalaureate
examinations).

n3 O O A Aiodpedgioward graduation in the school using strong predictive indicators,
includingbut not limited to 9th and/or10thgradecreditaccumulatiorand/orthe percentage
of studentsthat pass9th and/or 10th grade subjects most commonly associatedwith
graduation.
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n3 OO A Apkrior@dnce or growth on schootor classroomdeveloped assessmentsin
subjectsand gradelevelsfor whichthere are not available stateassessmentsBelowarea
few examplesof indicators,goalsand SLOsfor administrators:

Gradelevel SLO

2ndGrade Amongsecondgraderswho remain enrolled in school andgood
attendancefrom Septemberto May, 80 will makeat leastone
U A Agbodi in reading agneasured byMAP/NWEAassessments.

Middle School 78¢ of students willattain proficientor higheron the scienceinquiry
Science strand of the CMTin May.
High School 9th gradestudentswill accumulatesufficientcreditsto bein good

standingassophomoresby June.

CentralOffice ByJune 12014 the percentageof grade3students acrosshe
Administrator district (in all 5 elementaryschools)eadingat or abovegradelevel
will improvefrom 78*to 85"

(CurriculumCoordinator)

Theprocesdor selectingmeasuresandcreating SLOsshouldstrike abalancebetween alignmentto district
studentlearningprioritiesandafocusonthe mostsignificantschootlevel studentlearningneeds Todoso,
it iscriticalthat the procesdollow apre-determinedtimeline.

9 First,the district establishesstudentlearningpriorities for a givenschoolyearbasedon available
data. Thesemay be a continuation for multi-yearimprovement strategiesor a new priority that
emergesfrom achievementata.

1 Theadministrator usesavailabledata to craft animprovementplan for the school/area.Thisis
done in collaborationwith other stakeholdersand includesa manageableset of clearstudent
learningtargets.

1 Theadministrator choosesstudent learning prioritiesfor her/his own evaluation that are (a)
alignedto district priorities (unlessthe schoolis alreadydoing well againstthose priorities) and
(b) aligned with the school improvement plan.

1 The administrator choosesmeasuresthat best assessthe priorities and developsclear and
measurableSLOsfor the chosenassessments/indicatorseethe! Al ET E C8aDHatdbadly O
SLOFormand SLOQuality Test).
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1 The administrator shares the SLOs with her/his evaluator, informing a conversation
designedto ensurethat:
FThe objectives are adequately ambitious.
FEThereisadequatedatathat canbe collectedto makeafair judgmentaboutwhetherthe
administratormet the establishedbbjectives.

FEThe objectives are based on a review of student characteristics (e.g., mobility,
attendance,demographicand learning characteristicsyelevantto the assessmenbf
the administratoragainstthe objective.

EThe professionalresourcesare appropriateto supportingthe administratorin meeting
the performancetargets.

FEThe administrator and evaluator collect interim data on the SLOsto inform a mid-
year conversation(which is an opportunity to assesgrogressand, as needed,adjust
targets) andsummativedatato inform summativeratings.

Based on this process, administrators receive a rating for this portion, dellows

Exemplary Proficient Developing BelowStandard
Met all Met 2 objectives ~ Met 1objec Met 0 objectives
3objectivesand andmadeat tiveandmade R
substantially leastsubstantial ~ substantial — .
exceedecatleast  progressonthe  progressonat ~ Metlobjective anddid not make
2targets 3rd least 1other substantialprogresson either of

the other2

Arriving at Student Learning Summative Rating
Toarriveat anoverallstudentlearningrating, the ratingsfor the state assessmenandthe locally-
determinedratingsin the two componentsareplotted on this matrix:

State Measuresof AcademicLearning

Rate Rate Rate %‘?ttrr]‘:rr
Exemplary Exemplary Proficient information
Iboectzglr%ined ELE Rate Rate Rate
Exemplary Proficient Proficient Developing
Measuresof
Academic el Rate Rate Rate
: Proficient Proficient Developing Developing
Learning =
fu?thgrr Rate Rate RateBelow
information  D€veloping  Developing Standard
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Component#4: TeacherEffectivenessOutcomes (5%)

Teacher effectiveness outcomes z as measured by an aggregation of O A A A Bthder®dl@arning
objectives(SLOs makeup5%ofanA Al ET E G@bdidni 06 O

Improving teacher effectivenessoutcomes is centralto a AA [T ET E OrG©iA @rivitydmproved
student learning.That is why, in addition to measuringthe actionsthat administratorstaketo increase
teachereffectivenessz from hiring and placementto ongoing professionallearning to feedback on
performancez the administratorevaluationand supportmodelalsoassessethe outcomesof all of that
work.

~ A 2 o~ o~ A =

accomplishment of SLOs. This is the basis for assessingA A1 E 1 E Ocorib@idn Qo @acher
effectivenessoutcomes.In orderto maintain a strongfocuson teacherssetting ambitiousSLOgor their
evaluation, it is imperative that evaluators of administrators discuss with the administrator their
strategiesin workingwith teachers toset SLOs Without attention to thisissue there isa substantialrisk
of administratorsnot encouragingeachersto set ambitiousSLOs.

Exemplary Developing Below Standard

>80%of teachersare ~ >60%of teachersare  >40%of teachersare = <40 of teachersare

rated proficient or rated proficient or rated proficient or rated proficient or
exemplaryonthe exemplaryonthe exemplaryonthe exemplaryonthe
studentlearning studentlearning studentlearning studentlearning
objectivesportion objectivesportion objectivesportion objectivesportion
of their evaluation of their evaluation of their evaluation of their evaluation

CentralOffice Administratorswill be responsibldor the teachersundertheir assignedole.
Allotheradministratorswillberesponsibldortheteachergheydirectlyevaluate.

SummativeAdministrator
EvaluationRating

Summative Scoring

Everyeducator will receiveone of four performance’ ratings:

1. Exemplary. Substantiallyexceedingndicatorsof performance

2. Proficient: Meetingindicatorsof performance

3. Developing Meetingsomeindicatorsof performancebut not others

4. Belowstandard: Not meetingindicatorsof performance

"ThetermO D A O £l @ thdabokeBhallmeanO b O1 gs@ekim@dby specifieE T A E AGuénhi 008

indicators shall be mutually agregabn, as applicabl&uch progress shall be demonstrated by
evidence (se&ppendix 2).

ConnecticuState Departmentof EducationBureauof EducatoiEffectivenesand Professionalearning &

P.0.Box2219 Hartford,Connecticu06145 | HOTLINES60-7136868 | sde.seed@ct.gov 83

I



mailto:sde.seed@ct.gov

Proficient representsfully satisfactory performance. It ithe rigorous standard expected fomost
experiencedadministrators.Specifically proficient administratorscan be characteizedas:

EMeeting expectationsasaninstructionalleader;
FEMeetingexpectationsnatleast3otherareasofpractice;
EMeetingandmakingprogresonltargetrelatedto stakeholderfeedback;
FEMeetingstateaccountabilitygrowthtargetsontestsofcoreacademicsubjects;

EMeetingandmakingprogresson3studentlearningobjectivesalignedto schooland
district priorities;and

FHavingmorethan60*of teachergoroficentonthe studentgrowth portionoftheir
evaluation.

Supporting administrators to reach proficiency is at the very heart of this evaluation
model.

Exemplaryratings are reservedfor performancethat significantly exceedsproficiencyand could serve
asamodelfor leadersdistrict-wide or evenstatewide.Fewadministratorsare expectedto demonstrate
exemplaryperformanceon morethan asmall number opractice elements.

A rating of developingmeansthat performanceis meeting proficiencyin some components but not
others. Improvementis necessaryand expectedand two consecutiveyearsat the developinglevelis,
for anexperiencedadministrator,acausefor concern.Onthe other hand, for administratorsin their first
year,performancerating of developings expected.If, by the endof threeyears performanceisstill rated
developingthereiscausefor concern.

A rating of below standard indicates performance that is below proficient on all components or
unacceptablylow on oneor more components.

Determining Summative Ratings
The rating will bedetermined using the following steps:
1. DeterminingalLeaderPracticeRating;
2. DetermininganStudentOutcomesRating;and

3. Combiningthe two into anoverallrating usingthe SummativeMatrix.
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Eachstepisillustrated below:

A. PRACTICELeadership Practice(40%)
+ Stakeholder Feedback(10?) =50

The practice rating derivesfrom an A A ET E Quorrin@nice0d tie six performance
expectationfthe CommonCoreof LeadingEvaluatiorRubriq CCLandthe onestakeholder
feedbacktarget. The observation ofadministrator performanceand practicecountsfor 40%

of the total rating andstakeholderfeedbackcountsfor 10 of the total rating. Simplymultiply

these weights by the component scoresto get the category points. The points are then

translatedto arating usingthe rating table below.

Component Score(1-4)  Weight SummaryScore
Observationof LeadershipPractice 2 40 80
StakeholderFeedback 3 10 30
TOTALLEADERPRACTICERELATEDPOINTS 110
Leader Practice-Related Points Leader Practice-Related Rating
— 50-80 BelowStandard —
81-126 Developing
127174 Proficient
175200 Exemplary

B. OUTCOMESStudent Learning (45%)
+TeacherEffectivenessOutcomes (5*) =50

Theoutcomesratingisderivedfrom studentlearningz studentperformanceandprogresson
academiclearningmeasuresin the O O A éréo@ntabilitysystem(SPI)and studentlearning
objectivesz andteachereffectivenesoutcomes.Asshownin the Summative Rating Form,
state reports provide an assessmentating and evaluatorsrecord a rating for the student
learningobjectivesagreedto in the beginningof the year. Simply multiply theseweightsby
the componentscoresto get the categorypoints. The points are then translatedto a rating
usingthe rating table page82.
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Points
(scorex weight)

Component Score(1-4)

StudentLearning(SPIProgressand
SLOs) 3 45 135
TeacherEffectivenes®Outcomes 2 5 10
TOTALSTUDENTOUTCOMESRELATEDPOINTS 145
Student Outcomes Student Outcomes
RelatedIndicators Points Related Indicators Rating
50-80 BelowStandard
81-126 Developing
— 127174 Proficient —
175200 Exemplary

C.OVERALL:Leader Practice +Student Outcomes

The overall rating combinesthe practice and outcomes ratings using the matrix below.
Using the ratings determined for each major category: Student OutcomesRelated
Indicatorsand Leader PracticeRelated Indicators, follow the respectivecolumn and row
to the center of the matrix. The point of intersectionindicatesthe summativerating. For
the example provided, the Leader PracticeRelatedrating is developingand the Student
OutcomesRelatedrating is proficient. Thesummativerating istherefore proficient.

If the two major categoriesare highly discrepant(e.g., a rating of exemplaryfor Leader
Practiceand a rating of belowstandardfor Student Outcomes),then the evaluatorshould
examinethe data and gather additional information in order to determine a summative
rating.
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Overall LeaderPractice Rating

Rate Rate Rate %?ttr?:rr
Exemplary Exemplary Proficient i
Overall Rate Rate Rate Rate
Student Exemplary ~ Proficient Proficient Developing
OUt.Comes Rate Rate Rate Rate
Rating Proficient Proficient Developing  Developing
%?ttﬁleerr Rate Rate RateBelow
information  D€veloping  Developing — Standard

Adjustment of Summative Rating:

Summativeratings must be completedfor all administratorsby June30 of a given schoolyear. Should
state standardizedtest data not yet be availableat the time of a summativerating, a rating must be
completedbasedon evidencethat is available Whenthe summaive rating for anadministratormaybe
significantly affected by state standardized test data, the evaluator should recalculate the
AAIT ET E GideDshdrhatvé réting when the data is availableand submit the adjustedrating not
later than Septemberl5.Theseadjustmentsshouldinform goalsetting in the newschoolyear.

Definition of Effectivenessand Ineffectiveness

Eachdistrict shall define effectivenessand ineffectivenessutilizing a pattern of summative ratings
derived from the new evaluationsystem.A pattern may consistof a pattern of one rating. The state
modelrecommendsghe following patterns:

Novice administratorsshall generallybe deemed effective if said administrator receivesat leasttwo
sequentialproficient ratings, one of which must be earnedin the fourth yearof anoviceAAT ET EOOOA
career A belowstandardrating shallonly be permitted in the first year of anoviceA A1 ET E G&éxA OT O
assuminga pattern of growth of developingin yeartwo andtwo sequentialproficient ratingsin years

three andfour.

An experiencedadministrator shall generally be deemed ineffective if said administrator receivesat
leasttwo sequentialdevelopingatingsor one belowstandardrating at anytime.
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